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ABSTRACT

This work sets out to studyCbllective Promotion of Pupils and Teachers Efficiey in
Primary Schools in some selected primary schools in Kumbo cerdrdddivision. A pupil
who is duly registered in the school is supposedpend as many years as possible in a
primary school in order to develop his competensefl. If they are just being promoted
without some repeating then there is a problem. gévernment and stake holders have
invested a lot on education. When the children gméel from primary School without
adapting well in the society as a result of collecpromotion, then there is a problem. This
leads to wastages in the nations’ scarce resoufteee theories have been used to make
clarification to this study, namely-the theory afidion of labour, the concept of theme spirit
and the Bi-Factoral theory.

The main objective was to investigate the extenttiach collective promotion can influence

teachers’ efficiency in the primary school. We haassessed the impact of teaching
approaches; classroom managements programme cevaral environmental factors on

teacher’s efficiency. In order to measure this dibje hypothesis states that there is a
significant relationship between collective proroatiand teachers’ efficiency. The null

hypothesis states that there is no relationshipvdxat collective promotion and teachers’
efficiency they study was carryout in Kumbo Cen8abdivision with a Sample Size of 121

teachers chosen from selected schools. These veteeted using the simple random

sampling technique. Questionnaires were used featalata. The Pearson product moment
correlation index was used to measure the corogldietween variables. Correlation analyses
have been carried at four different levels.

Based on the analysis the following results wdxtaioed in relation to the hypotheses.

In the first hypothesis we obtain a Pearson mormesduct correlation index of 0.848 alpha
0.05. This value is positive and purports a stnadgtionship between teaching approvals and
teacher’s efficiency.

The second hypothesis we obtain the Pearson mopmedtict correlation index of 0.837
alpha 0.05. This value is positive and shows angtreelationship between classroom
management and teachers’ efficiency.

This third hypothesis we obtain the Pearson mometduct correlation index of 0.654 alpha
0.05. This value is positive and shows a high matahip between program coverage and
teachers’ efficiency.

The last hypotheses we obtain the Pearson momedugtr correlation index indicates a
positive relationship between environ mental faxtmd teachers’ efficiency.

Based on these, we concluded that there is a mignif relationship between collective
promotion and teachers’ efficiency in the primaghaols. Also a significant relationship
exist between teachers’ teaching approaches, otassimanagement, program coverage,
environment and teachers’ efficiency in primary gl in Bui Division. In view of this
recommendation were made to the government, paaedtseachers.



RESUME

Le présent travail a pour but d'étudiarpromotion collective des éléves en classe
supérieure et le rendement des instituteueglite dissertation a été effectuée dans un certai
nombre des écoles primaires sélectionnées parmdtamres situées a Kumbo Centre Chef-
lieu du département de Bui. Dans ce milieu, unituistur est considéré comme un modele
qgui doit exécuter ses fonctions professionnellescanmmense efficacité. L'état emploie
enormément de ressources pour les instituteurs @escrares ressources auraient éte
gaspillées si leur rendement n’atteint pas lesltatsuescomptés. Lorsque le rendement n’
équivaut pas les ressources financieres, maté&ielldemps perdus, la promotion massive
s’installe sans que les éleves n’atteignent lespédemces nécessaires. Les €éléeves deviennent
frustrés et abandonnent I'école et par conséquentommence a constater une baisse du
niveau d’enseignement et le développement. Lesridgede hi répartition de tache, de hi
collaboration et du Bi-factoral ont été employéms de ce travail.

L’objectif principal a été de mener la recherché kudegré de linfluence de la
promotion massive sur le rendement de I'enseigadfécole primaire. Nous avons évalué
limpact de la démarche pédagogique, de la gestgodasse, de la couverture du programme
et les facteurs environnementaux sur le rendemesfiindtituteur. Afin d’évaluer cet objectif
nous avons employé deux hypotheses. Scion I'hypetladternative, il existe une relation
remarquable entre 'admission collective et le mmdnt de I'instituteur. Scion une hypothéese
nulle, il n’existe aucune relation entre 'admissitollective et le rendement de l'instituteur.
Ces études ont été menées a Kumbo centre chefibedlépartement de Bui ou 121
instituteurs ont été sélectionnés parmi plusiewades primaires. Nous avons employé la
technique d’échantillonnage aléatoire pour sélacgo un certain nombre des écoles
primaires. Les questionnaires ont été employés laocollecte des informations. Une indice
intitulé Pearson Product Moment Correlation Indexété employée pour mesurer la
corrélation entre les variables. Les analyses detledion ont été effectuées dans quatre
niveaux différents. Les résultats suivants onbéténus a base des hypothéses suivantes:

Selon la premiére analyse nous avons obtenu uoeradkPearson Moment Product
Correlation Indexde 0.884 alpha 0.05. Cette valeur est positivdeatontre qu'il existe une
forte relation entre la démarche pédagogique ridement de linstituteur.

Scion la deuxieme analyse, nous avons obtenu uleeidePearson Moment Product
Correlation Indexde 0.654 alpha 0.054. Cette valeur est positivketontre qu’il existe une
forte relation entre la gestion de classe et ldearent de I'instituteur.

Selon la troisieme analyse, nous avons obtenundieel dePearson Moment Product
Correlationindexle 0.837 alpha 0.05. Cette valeur est positiveéetahtre qui existe une
forte relation entre le couvrage de program e¢ftelement de l'instituteur.

Scion la quatrieme analyse, nous avons obtenunghieei dePearson Moment Product
Correlationindexle 0.643 alpha 0.05. Cette valeur est positiveéatahtre qu'’il existe une
forte relation entre les facteurs environnementtug rendement de 1’ instituteur.

Compte tenu des hypotheses ci-dessus, nous avoadlsi c’il existe une forte relation
entre la promotion collective et le rendement desituteurs a 1'école primaire pour les
démarches pédagogiques, la gestion de classe,uage de programme, les facteurs
environnementaux et le rendement de linstitutdum. vu de la problématique ci-dessus,
plusieurs recommandations ont été faites au goewent, aux parents, aux instituteurs et
aux éléves.
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GENERAL INTRODUCTION

Primary Education is the oldest form of education Gameroon and constitutes the
foundation of educational processes in the societyany school process the role of the
teacher in developing the child mentally, physigafiocially and above all morally is very

outstanding. A nation’s development depends verghran her system of education. In this
study the researcher attempts to critically exanteeefficiency of primary school teachers
vis-a-vis collective promotion. After primary edtica, secondary education is another level
where the child specializes in subjects (like midacs, English, geography, history,

biology etc.) they are best talented guided byrttesichers.

In 1884 Joseph Merrick (a German missionary) opdhedirst school in the coastal area.
This was already the beginning of formal educairo@ameroon, Merrick was Anglo-Saxon
by origin. English became the main language of ruasion. Alfred Saker with his

collaboration later came to Cameroon and openednapy schools in the coastal areas

(Duala, Big Batanga, Victoria) and in the interadrCameroon.

According to law number 9804 of 14" April 1998 the Cameroon formal education consists
of pre-primary, primary, secondary and the tertiamels. The pre-primary are those children
in the age bracket of three to five years. Thisabed the nursery school or kinder garden.
The primary pupils are those from six years to degending on the child’s ability, normally
carried on for six years. The tertiary is the ursity and professional schools, mostly three
years and post graduate which involves MastersRiridl levels. Two sub systems exist in
Cameroon, which are the English and the Frenchsgatems. The multiplicity of primary
schools in the advent of formal education and tegshefficiency to work has not been
commensurate to their training thus making collecpromotion to be very much uncalled
for. Most pupils in Cameroon are very inefficiemt performing some basic tasks like
painting drawing etc when they complete primaryostf due to inadequate formation. Most
primary school teachers take the teaching job paraitime issue and as such are not very
committed to discharging their pedagogic dutiegciedfitly leading to high rate of repetition
thus encouraging collective promotion. This leadswastage of human and financial
resources. The level of collective promotion is lakged by teaching approaches; New
Pedagogic Approach (NPA), Competent Based Appr&i8Aj, class size, program
coverage (curriculum), motivational processes, remvnental factors and administrative

factors. According to Transparency Internationain@eoon (2011) there are over ten million



children of primary school age who are duly regeste The strength of collective promotion
depends on teacher’s efficiency and the varioudsgeet by the stakeholders of education
......... because individuals can believe that a particulaurse of education will produce

certain outcomes, but if they entertain seriouskdaabout whether they can perform the

necessary activities such information does notierite their behaviér (Bandural977:193)

A child upon graduation from primary school canyoplove that he has been in school
through his ability to carry on certain life acties (such as carpentry, driving, mechanics
etcetc) by himself. This has not however been #se because children with the syndrome of
collective promotion graduate from primary schoaisl are unable to read or write well and
to do some basic activities that require force tlueheir young ages. This seemingly is
because they are not given adequate life skillshviare expected of their teachers who are

duly trained by the state.

Most primary schools in Cameroon in general and iBuparticular are characterized by
inefficient teaching and learning leading to wastdag financial, human and material
resources. This inefficient and ineffective teaghwill be addressed by the nature of
teaching approaches, class management, curriculaverage, environmental and
administrative factors (independent variables), daredacademic level and in service training
(dependent variable). The intervening variable \Witwever be examined under the time

factor.

A. CONTEXT OF THE STUDY

The context of this study f&ollective promotion of pupils and teachers’ ei#iocy in the
primary school& A child who duly attends the primary school igected to pass from one
level to another. He/she is also expected to Igaweary school after six years of study. The
educational law on collective promotion No 0315/BIB/MINEDUB of 21 February 2006
fixing the modalities of promotion in the primargh®ol which harmonizes the two sub
systems of education in Cameroon bringing the durabf primary school to six years
instead of seven years, children now can only reppan the wish of their parents and not
more on the wish of the teacher. When trained &raeiciently teach the Pupils and the
result continuous to be poor leading to collectpremotion, than something is seriously
wrong on the part teaching. This lead to wastage@tountry’s scarce resources.

Following this, the teacher, the pupil ahd parents need to combine their efforts so
that before any child moves from one level to thieeo they must have acquired all the



competences set aside for each level. These lewel®ne, two and three. Level one are
classes one and two, level two are classes thrétéoan and level three are classes five and
six. For a child to succeed in all these, the tenahust be efficient in carrying out his duties.
According to the Oxford Advance Learners Dictiondémyernational student edition (2000,
pg469)“efficiency is the quality of doing something welth no waste of time or moneyh

this regards for collective promotion to be effiti¢he teacher needs to carry on his/her duty
well that is follow his curriculum progressively damaking sure that pupils follow it with
him/her and this can be tested well through th@ua evaluations, especially the monthly

sequential evaluation.

To support this, the government of Cameroon hagedssdecrees like No 85/1904 of
02/08/1985 revalorizing the salaries of head temcbkthe private educational sector, decree
N021B/1464/MINEDUB of 24 July 2000 and decree Nd2@@0 of April 25 2005 on the
minimum package meant to improve on the teacheditions. Also decree No 2002/004 of
January, 2002 was meant to organize the Ministrdadgic Education for quality teaching
and learning. The decree on Decentralization wadefioout that is No 96/06 of 18 January
1998.All these are efforts made by the Camerooregouent to enable the teacher carry on
his/her duties efficiently. This has not been tlasec because pupils upon completion of
primary school are unable to fit well in the jobrket. What therefore is the problem? Is the
problem on the teachers or on pupils or the cuumyadministration, methods of teaching,

classroom size etc.?

B. JUSTIFICATION OF THE STUDY

According to field statistics,(So@: Inspectorate of Basic Education, Kumbo), tfermtion
rate of pupils in primary schools around Kumbo Carn$ub-Division is above 90%. This is
for public, private and lay primary schools. Therefthe general promotion rate in this area
stood at 91.5% and only about 08.5% repeated 92000 Academic year. In 202011
academic year, the rate of repetition was 11.2%en88.8% was the promotion rate. In
20132012, the rate of promotion stood at 93.5% whilgetgion rate was 06.5%, and in
20122013, academic year, repetition rate stood at 10v@%be the promotion rate was
89.5%.These high rates of promotions and evenallhd standards of education leads to
wastage of the country’s scares resources whiclddwmve been used in other sectors of the
economy. In this case, the operational approacbryhef Frederick W. Taylor (1911), and
Fayol's (1915), concept of Division of Labour ahé theory of Elton E. Mayo (1946), which



is concerned with team spirit, shall be used is 8tudy and lastly the Bi-Factorial Theory
(1954) of Abraham Maslow.

The operational approach theory of Frie#dV. Taylor shows that division of labour
is very essential in an organization. If each arehgeducational stake holder takes up his
task seriously, collective promotion will not b@mblem because pupils are able to acquire
competencies set for each level, and eventuallyptaiaing high educational standards. Team
spirit will be encouraged and all pupils will mofrem one level to the other after walking as

a team.

l. THE PROBLEM

Introduction
Primary education is at the base of the educatigystem in all societies. This is because
it prepares individuals to go through other stageshe process of education so as to

participate fully in nation building.

In the olden days the child needed to move fromabass to the other through hard work
and how fast he could achieve knowledge transmiitethe teacher. But today the situation
has drastically changed. Where the Cameroon gowernhimas decreed that no child repeats
at any level whether he has achieved or not thepetences set aside for the said level. For
this to happen, the teacher who is at the centall tiiese need to be efficient in carrying out
his/her duties. Parents on their part should ngtewt their children into the hands of the
teacher alone because they are aware that the whisl move to the next class. In this
chapter the researcher is going to present resequastions, research hypothesis,
significance and delimitation of studies. The diifom of key concepts will be done at the

end of the chapter.

Observation.

Primary schools teachers who have duly receivadimig in teachers training colleges are
expected to discharge pedagogic duties as tragssthérs with a lot of Commitments .This is
however not the case with most trained teachettsemprimary schools. Government decision
to create teacherstraining colleges in all divisional headquartearsGameroon is to enable
young Cameroonians to be equipped with the basiagugic skills for effective teaching
and learning process. Again the introduction ott@ar No 21/B1/1464/MINEDUC of July
24th 2000, on minimum package, also circulars 2MM834\MINEDUC of July 24th 2000
and 21\A\135\MINEDUC\CAB of September 20th 2001 distribution and packaging of



minimum packages and budget execution respectiaedy deliberate attempts by the
government of Cameroon to boost the teachemsorals, to enable them to be more

committed in their teaching and learning process.

Also the recent government law on Decentralizatiomy no 96/06 of 18 January 1996
enables councils to follow up teachers in their amsas. Despite all these, pupils come out
from the primary schools achieving little or nothim the name of collective promotion.
Teachers in this case are recruited by the vagouscils in the areas. It is hoped that when
teachers are duly trained by competent authoréres are professionally conscious this will
enhance proper lesson preparation, presentation exatliation of pupils. When these
gqualities are absent pupils are promoted collelgtivierespective of their academic

competences, a situation that leads to fallingdsteds in our educational system.

Furthermore, most of the teachers have not yeterebtvhat these phenomena of collective
promotion is all about. They tend to promote pupitsoss the various levels. Children are
supposed to be promoted only at the same levedatolely. This is what Fonkeng E. G. calls
automatic promotion in his unpublished article“strategies to reduce repetition in primary
schools. Fonkeng, E.G. in his conceptual model explaihe tinkages of the variables
leading to reduction of the repetition in primacheols.

Also parents on their part have neglected theitdodm’'s education to the hands of the
teachers’. They don't care to check their childsewbrk and even to follow them up in class
through their teachers and their homework. This bgsally helped in reducing the

educational standards.



Reduction of
repetition in Primary|

schools
RESOURCES INPUTS INTERVENTION PROCESS INTERVENTION PROCESS
Teacher qualification, training and | -Compensatory based -Compensatory based
experience. | approach ™| approach
-Quiality of teacher -New Pedagogic approach -New Pedagogic approach
-Pedagogic materials -Automatic promotion -Automatic promotion
-Training by inspectors in language
and mathematics.
-School infrastructure
-Administrative and management

IMPACTS

-Acquisition of basic skills (knowledge and
competences-Great efficiency of the system
-Equitable distribution of performance between arba

and rural areas.

U7

-Reduced differences in performance amongst pupil

-Reduce public and private cost.

Fig. 1:A conceptual model explaining the linkagésariable leading to reduction of
repetition in primary schools by Fonkeng E. G. (20dnpublished work)
The term efficiency refers to the relationship begw inputs and outs of a system

Nwandiani(1998). The inputs into the system inctugapils, teachers, furniture, equipment



and facilities as well as finance and time whilépot includes pupils who graduate at the end
of the system Adeyemi(1998).

According to Leke I. T. (2003)

it is important for teachers not only to be good blso effective. Formally, society
tended to emphasize the goodness of teachers nms tef their moral and social
behaviors forgetting their effectiveness in termhkmowledge and skills. Recently
however, a lot of attention has been given to thedys of the behavior and
characteristics of effective teachers.

This emphasis arose mostly from what is knowndgational research history as teacher

effectiveness research. Leke I. T. (2003)

An efficient teacher is that who is effective inrgimg out the duties bestowed to him
by both parents and the state. An efficient edooati system should enable students
graduate within the time frame prescribed. If tisggnd more than the required time
it therefore means that there is wastage of thentgis private scarce resources. To
fight this wastage, the government has resortedstone strategies namely:
Competency-based approach, compensatory educatidomatic/administrative
promotion in addition to the new pedagogic Approadgth apparently, significant
results in the reduction of repeating. It is cortgd that these strategies based on a
pupil centered philosophy/pedagogy tend to prometgning and consequently
increase promaotion in primary schools.
This is true because when teachers consider tepeakia noble profession rather than on part
time basis, they will be conscious and consistesgdn planning presentation and evaluation
of pupils. Here, efficiency and effectiveness isuguteed, the degree of coverage of school
program is certain, the rate of collective promoti® checked and above all pupils’ academic

success is assured.

Furthermore, Fonkeng, E.G. (2014, unpublished waskserves thatesource input include
teachers qualification, training and experience endhis we have quality teaching,
pedagogic materials, training by inspectors, in@ariton processes include Compensatory
Teaching, Competency Based Approach, New Pedagégigroach and automatic
promotion. Outcomes are then the results from thmsasures taken which are increase
promotions rates, reduced repeater rate and higbspate in official examinations.



He goes further to give the impact of all theseasnees as acquisition of basic skills
knowledge and competences, greater efficiency ef giistem, equitable distribution of
performances between rural and urban areas, relifieeences in performance and amongst
pupils and finally both public and private costiMaé reduced and they will be no wastage of
resources. “The school is a system characterizethfiyt processes and output processes.
When inputs for instance quality teacher, didactaterials, curriculum etc. are put into such

a system, quality output (pupils) are assured yaduation and vice versa.

The researcher believes that collective promotem lwe explained by the nature of teaching

approaches, class management, curriculum coverageulum and environmental factors.

Il RESEARCH OBJECTIVE
Based on the research problem and the variabletudy, the following research objectives

were formulated.

- Main Research Objective
To evaluate the relationship that exists betweeflectve promotion and teachers’

efficient in primary schools.

Specific Research Objectives

= To evaluate the relationship that exists betweachieg approaches and teachers’
efficiency in the primary schools.

= To investigate the relationship that exists betwekass management and teacher’s
efficiency in the primary schools.

= To examine the relationship that exists betweemynar(curriculum) coverage and
teachers’ efficiency in primary schools.

= To evaluate the relationship that exists betweanr@mmental factors and teachers’

efficiency.

[l RESEARCH QUESTIONS
The research question is interested about theige#ip or association among variables
under study. Based on the objectives above thewaolly research questions were formulated.

- Main question
To what extent can collective promotion of pupitgluence teachers’ efficiency in the
primary schools?



Specific questions

= Is there any relationship between teaching appesma@nd teachers’ efficiency in
primary schools?

= To what extent can class management influence ¢esiclefficiency in primary
schools?

= Can program coverage (curriculum) influence teaZhefficiency in primary

schools?

= |s there any relationship between environmentdbfaand teachers’ efficiency?

V. RESEARCH HYPOTHESES
In the case of this work we have two types of higpses which are the alternative and
statistical hypothesis. The alternative hypothésithe hypothesis the researcher intends to
establish after carrying out an investigation. The of them are complimentary. From the

objectives elaborated above the following hypothese stated.

- Alternative hypothesis
There is a relationship between collective promotid pupils in the primary schools and

teachers’ efficiency in primary schools.

- Specific hypotheses

= There is a relationship between teaching approaahdsteachers’ efficiency in the
primary schools.

= Class management can influence teachers’ efficienpyimary schools.

= Program coverage has an impact on teachers’ eféigian primary schools.

= Environmental factors have an influence on teacledfisiency.

V. RESEARCH METHODOLOGY

A. THEORETICAL FRAMEWORK
Theories are ideas or concepts proven by the \atiweorists. The researcher attempts to

describe, explain, understand and predicts someogphenon in a systematic manner.

According to Kerlinger, (1973) in Amin (2005; 1(,theory is “a proposition that
presents a systematic view of phenomena by spegiftyie relations among variables with

the purpose of explaining and prediction the phegrwai
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Here the purpose of research determines how tabgat it.when the purpose is to
generate a theory, the phenomena of interest deesnwhat to find out. If it is to test a

theory it indicates the data to be collected.

Collective promotion of pupils and teacher’s affircy in some primary schools in
Bui Division is the context of study for this workhe researcher had to use the following
theories in order to make her work clearer and mmegun.

¢+ The Bi-factoral of Abraham Maslow (1954)
¢+ Frederick W. Taylor (1911) and Fayol (1915), theomnydivision of labour(Scientific
Management)

¢+ Mayo E, (1946) concept of team spirit.

a) Frederick W. Taylor (1911) and Fayol (1915), theoryn division of labour

This is the theory of scientific management. Thisary came about because of the
fast growth of industrialization in the ®@entury as well as the growth of government the
theory lays emphasis on Division of labour and auceacy, He outline points which were
features of a bureaucratic institutions:

+ Divison of labour within administrative tier baset specialized knowledge and
therefore the key to efficiency.

+ Hierarchy contributed to the smooth operation efglistem

¢+ Clearly written regulations promoted effective adisiration

According to Taylor, division of labour in an admstration was good based on
specialization; which would lead to efficiency. Ton division of labour should not only be
made in an organization. For it to lead to efficigntasks should be given to each and every
person based on what he/she had specialized @hdaols

What someone has been trained for can easilyféneketly be carried out unlike one
that has not had any experience.

He equally said that Hierarchy contributed greatlythe smooth running of the
system.He meant that for a system to function Wedrarch must be followed for this system
to succeed. In a system there is the commerciayation, financial and management and
Anything that concerns the financial manager must of all pass through the manager and
not moving directly to the General manager andrsara so forth.

Rules and Regulations are not equally left ouabse for a system to function well

rules and regulations must guide the system. Thigecause workers are afraid of falling
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victims of the rules and regulations of the systeork will move on smoothly and the
system will succeed. Also work has to be dividedminute parts so that each worker
completes his own part and pass it to the nexioperBhis leads to the final completion of the
task.

From this approach, Frederick W. Taylor proposedr fmain elements-devising a
science of any kind of work. He meant that a wostesuld try as much as possible to able to
fit in any part of the system. For efficiency ti&eaplace, workers should not only specialize
in certain aspects which in case of any accidemtstap the system from functioning.

+ Selecting the best worker:

When the best worker is being selected every wdries to be the best. This leads to

increase in output as well as efficiency.

+ Blending the organization size and the workers:

Very large organizations in terms of workers amg always the best as far as

production and efficiency is concerned. It shoutdrbade in such a way that only

those who are fit or efficient are being retainedhe system.
+ Cooperation in the system:

For any system to succeed there need to be seraladboration between workers.

Workers must work as a group so as to improve odymtivity and efficiency.

Frederick W. Taylor's work was admired by many &ayo. H (1951) came out with
his fourteen (14) points which were very much ltkese of Frederick W. Taylor. He said
that organizations may differ but management pocethe same in all organizations. Fayol
meant here that no matter the type of system pespt& in the management is the same.
Hierarchy must always be in any system and therst e subordinates or workers in an
organization.

Management function can be reduced to a group setaf separate functions and
related to principles. Like Frederick he was foe tidea that rules and regulation in an
organization can guide the system and make it ¢avgn like the case where there are no

principles where everybody behaves the way he/stresy
b) Elton Mayo-the Concept of Team Spirit (1946)

Early theorists like Frederick Winston Taylor FaydlNeber stressed on the
importance of the formal organization, Elton Mayadl| special attention on informal

organization and gave special interest on HumaatRel Approach.
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He mentioned that environment makes changes iteobiof work. Due to natures

unfairness in the distribution of natural resoureash environment is blessed with particular

resources and that is why environment makes chandks content of work.

This was also because after the Second World Wahime had to replace man in the

production of goods and services to this workingreavas to be reduced and output had to

increase. This also changed the idea of fatigweoirk and monotonous operation by workers

as was the case of division of labour. To him ideorto reduce boredom at work there was to

be:

Activity change;

Work should not be specialized.

Workers should be trained in such a way that ey produce from start to finish.
And not only specializing in some parts of the vehattivity.

Pay related to work done:

Each worker who performs his task well has to lvearded accordingly. This will
push each and every worker to strive for the bestich will eventually bring
efficiency in the organization.

Task work was one of his ideas which was a verydgmwe. Each and every worker
had to be given a task for each day and why noa fmonth. This enables them to try
by all means to accomplish his/her task, makingkwtor be very successful and
efficient.

Group work should equally be encouraged:

This was his main idea of team spirit. When a grofi people work as a team ,

output is increased.

Elton Mayo’s theory of team spirit was so importanth that other ideas imaged from his

ideas.

L4

Miscellaneous idea: He said that problems betweenkavs should be well

investigated upon and not taking decisions thdtlwihg more problems than solving
them.

The personnel manager: When workers behave wealhiorganization there will be

no need for a personnel manager. Good behavior isrms of carrying on his/her
task well without any external influence (duty caosisness). Punctuality, assiduity
etc.
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The question of Tenuism: Everyone should feel bgluyp to the organization.
Administrators should also receive ideas from hkers concerning the smooth
running of the organization as it is said that bard cannot tire a bundle.

Group management when each and every member grthup feels belonging to a

group, this enables control and management to sierdar the administrator.

The Bi-Factoral Theory of Abraham Maslow (1954)

Maslow started this theory in 1954 when he wragepgublication known as
“Motivation and personality” this showed how peoplatisfy their various human
needs at work. As a humanistic psychologist he shloa general pattern of needs
recognition and the satisfaction that people gdlyeshow in the same sequence. A
gain he showed that a person cannot tackle anstéprin life when he has not finish
completely from the step he finds himself. This temcept was named “prepotency”
He came out with five needs which were the soaalds, love and belonging, esteem
and the self-actualization need.

Hertzberg builds a two dimensional paradigm offdwtors affecting people’s
attitudes at work. To conclude he said that sucdttofa as company policy,
supervision, interpersonal relations working coiodis and salary are hygiene factors
rather than motivators. According to this theorg #ibsence of hygiene factors can
create “job satisfaction” but their presence doaismotivate or create satisfaction. In
contradiction, he determined that motivators aemeints that enrich a person’s job
and he brought out five factors as indicators demmeining job satisfaction which
were: achievement, recognition, the job itself casibility and advancement. The
motivators he called them “satisfiers”. These é$atis have a long term positive
effect on job performance than hygiene factors whie called “dissatisfier” who
only produced short term changes in job altitudes @erformance which quickly fell
back to its previous level. These satisfiers arenecoted to what the person does
while the dissatisfiers are related to the situaitrowhich the person does what he/she
does.
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B. DATA COLLECTION
I. TECHNIQUES OF DATA COLLECTION
Sampling and Sampling Techniques

Sampling is the process or techniques of seleetisgitable sample for the purpose of
determining parameters or characteristics of thelevpopulation” (Adams et al, 2007:57).
The technique used was the Simple Random Samp®Rf), this technique was used
because we had to access the list of all the sshiod@ui Division because this is our point of
interest. Simple Radom Sampling is a sample ohddireen the population in such a way that
samples of the same size have equal chances af belected (Amin 2005) for a clearer of
this definition, N=population size, n= sample. Thiea total number of sample size n that can

be selected from population of the size N is giaen

_ N1

n n1l (N-n)1

Where N1=N (N-1) (N-2)....3.2.1 is factorial of N andimilarly defined.

The lottery method was used to select seventeens¢hibols from the list of schools
in Bui Division, whose teachers constitute our slemphe names of the schools were written
on tags and put in a container and the processrey@sated until the required number of
schools were completely gotten. The lottery metliogl,name or number is written on the tag
that identify elements of the population to be skthpThe tag is place in the container and
well stirred. A tag is then drawn from the contaimed the process is repeated until the
required number of tags are obtained.

il INSTRUMENTS OF DATA COLLECTION

The only research instrument that was used invibi&k was the questionnaires. These
guestionnaires were prepared by the researchert attwu research problem under
investigation. This questionnaire will be used ttlext information from respondents. They
are divided into four main parts. The first partludes the background information, the
second part is concerned with items constructedh ftike indicators of four variables and
lastly fourth part involves questions from the axr&ous or intervening variable, this was
used to facilitate data collection and also to eooize time. This is a quantitative method

because of the use of questionnaire.
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Table 3: Presentation of variables and the correspaling items on the

guestions
HYPOTHESIS ITEMS
Teaching approaches 8,9,10,11,12,13
Classroom Management 14,15,16,17,18,19,
Programme Coverage 20,21,22,23,24,25
Environmental Factors 26,27,28,29,30,31
Dependent Variable- punctuality 32,33,34,35,36,37
Extraneous Variable-Time Factor 38,39,40,41,42,43

. Significance of the study

The findings of this study will be of great imparte to policy makers in the field of
education, private stake holders of education, @cadministration, and the Ministry
in charge of basic education. It will also pave thay for both the trained and
untrained teachers as well as those aspiring torbeduture efficient teachers.
Collective promotion of pupils form the basis oisttudy remain a central indicator
of a school system, teaching approaches, classmanmagement, program coverage,
environmental factors and evaluation styles whih\eery important in the teaching
learning process to be reviewed.

Through this piece of work educational stakeholdsilt discover the failures of
collective promotion of pupils and to try to amedite their teaching styles and
methods.

It can also lead to a revision of teacher traingnggram and the reinforcement of
professional competences in teacher training cefied\nd parents should also do
their own share of the work to educate their clidrThis will ensure pedagogic
revision of the primary school program thus promgtguality education at the basic

level.

Delimitation of the Study

This study will be limited to collective promotiaof pupils and its effects on them upon

graduation from the primary schools in Bui Divissooeing one of the seven Divisions in the

North West Regions of Cameroon with its Divisioki@adquarters at Kumbo.
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Geographical Delimitation

This study will be limited to processes within thehool system especially in the classroom.
Which is collective promotion of pupils in Bui Dsion? Bui division is situated between
Latitude 6° 2' and 6° 48’ north of the equator aretween Longitude 11 °51’ east of the
Greenwich meridian. It is bounded to the east,meast and south east by the noun Division,
to the south west by the Ngokentujia Division te thest by Boyo Division and to the North

West by Donga Mantum Division (see annex).

Kumbo Central Sub-Division is one of the seven BuMisions in Bui Divisions and is the
economic and political capital of Bui Division. AlsBui Division is the second largest
Division next to Mezam Division in the Northwest gken of Cameroon. The reason for
choosing Bui Division is due to her many public gmilvate institutions of learning and
secondly to economize scarce resources like hufimamcial and natural resources.

Thematic Delimitation

This study is concerned with the investigation afextive promotion of pupils and teachers
efficiency in carrying out their duties in schoats Bui Division. In the framework of
collective promotion of pupils which is an indepentvariable we shall examine teaching
approaches, classroom management program coverdgar/aluation styles. All these have a
strong link with teachers’ efficiency. It looks Hteories like Frederick W. Taylor (1911)
Fayol's (1915) theory on Division of Labour, Mayér (1946), concept of team spirited and
Bi-Factorial Theory of Maslow (1954).

Definition of key concepts

= Education
Advanced learners Dictionary (2010) define educedi® a process of teaching, training and

learning especially in schools and colleges to ioverknowledge and develop skills”.

Etymologically, the word education originated frotwo Latin words “educare” and

“educere”.

Tambo (2003:4), states tHahose who believe that education comes from “edeataees it
as the rearing and bringing up of children througharacter training and discipline so that

theylive up to some standards set by the society” enctiher hand those who believe that
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education is from “educere” translated as “to leatl sees it as involvinfthe provision of
conditions that will help bring out the best in ttieild. The second definition is suitable for

this study because it lays emphases on the adquisitd utilization of basic skills”.

= Primary schools
Hornby (2010:1162), sees the word primary as “fisst‘basic” and school is “a place where
children go to be educated” Mevel et al (1996:59&¥ines a school asn establishment
oulon dispense un enseigment collect de connai€san generals ou de
connaissanceparticulier'a primary school can therefore be seen as a basiitution of
formal education where children are being prepdcedtart and continue the educational
processes as to become actors in the developmém ebciety.

= Pedagogy
Abah (2000:15), sees pedagogy e science and art of teaching and learningongho
(2007:02), defines pedagogy &bke science that attempts to apply ideas and ppies
developed in education—related disciplines in mgppeople to improve their performance
asteacher&chome (1997:20), defines pedagogy &bke methods and principles of
teaching” the above mentioned definitions are very usefthi® study because they stress on

methods of teaching learning processes.

= Teaching
La Francoise (1998), in Tambo (2003:09) sees tegcs‘the process of acquiring, storing
andusage of knowledge correctly wherever and whenegcessary Hornby (2010:845),
defines learning as the process of imparting kndgée skills attitudes and values” Bidwell
(1973), in Yongho (2007:68), defines teachHasy.. someone in the a series of interactions
between role of a teacher and someone in the rbla learner with the explicit goal of
changing one or more of the learner’s cognitivegsta.. or affective state, his attitude values

or motives”.

The second definition of Bidwell is useful in thermework of this study because it stresses

on the interaction between the teacher and thaedeam the teaching —learning process.

= Learning
Abah 92003:53), sees teaching‘dm process of acquiring, storing and usage of \wlemige

correctly wherever and whenever necessaijrnby (2010:845), defines learniag “the
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process of gaining knowledge and skills from exgexe from being taughfarrant, J.S.
(2000:107), defines learning dthe process by which we acquire and retain attés,
knowledge and understanding, skills and capacitiest cannot be attributed to inherit
behavior patterns or physical growtihe above definitions are suitable in the contdxt o

this study because acquisition and utilizationrudwledge in the process of education.

= Administration
Mbua (2003:02) sees administration as both sciandean art “those who see administration
as art believe thaadministration belongs to those who have naturddsy traits or abilities
for it (as painting, drawing etc.)”Those who see administration assaience view it as

having a bearing with technology- that is a matieapplying administrational problems”.

Administration can be defined &be careful and systematic organization and uséuhan,
financial and material resources for the achieveteihthe specific objectives of a given

organization”.

Fonkeng and Tamajong (2009:01), define administnaéis the'process of coordinating the
activities of the organization by means of estalntig aims and policies while assuring that

measures are taken towards their achievements”.

Farrant, J.S. (2000:254), defines administration tlas “process by which national
educational systems are maintained and controllecbeding to policies laid down by the

governing bodies”

These definitions fit well in this study becauseyttdeal with school a process which has

effects on teachers’ efficiency.

*= Repetition
“Repetition is the art of doing, making two or mdhéngs many timégHornby, 2010:524),
Repetition here is a situation where pupils spemtenthan the required duration in class or in
the school as a whole. According to Mevel et alP@2592), repetition is seen dsit de
redoubles uneclasseAll these definitions are relevant to our studgdngse they remind us
of the fact that repetition is when a person spendse than the required time in one class in

a school setting.

= Evaluation
Stufflebeam et al. (1971), in Mehrens and Lehmga®A1:4) see evaluation &ke process

of delineating, obtaining and providing useful imf@tion for judging decisions
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alternatives’Tambo, (2003:208), as tHéhe interpretation of marks or scores produced by
the assessment process. It means making judgmieais the performances of the student
based on the information obtained from assessmdot’ the American Evaluation
Association (2010),“evaluation involves assessing the strengthens amhknesses of
programs, policies, personnel’s, products and oigations to improve their effectiveness”
only the first two definitions are relevant to tieentext of this study because they fit

evaluation within the context of teaching and l@agrprocess.

= Curriculum
According to Ochs (11974), in UNESCO (1972:6), @wium designates equall{a
program for a given subject matter for an entiredst cycle or the whole programme of
different subjects for the entire cycle or evenrtdogge of the cycles'Caswell and Campbell
(1935), In Tambo (2003:104) defines curriculum“alé experience that pupils have under
the guidance of the school” Wilson and Cuban (20G58y Curriculum is all planned
learning for which the school is responsible...isithose subjects that are most useful for
living in contemporary society"The first definition given by UNESCO is relevaot this
study because it is more specific to our areatef@st.

= Promotion
Promotion is‘a progressive passing from one level of classrotaer in education”This is
largely based on formative and summative Evaluat{tiNICEF: 2001). Formative
Evaluation is more integrated in the process otheey/learning mainly concerned with
feedback while summative Evaluation is concerndtl e overall attainment of educational

objectives.

= Collective Promotion
This is promotion that is not based on performawfceupils but rather a policy upon which
children change from an inferior class to a supesiass irrespective of the child’s average
score. Some pilots’ schools have been used indbety especially in Bui Division.

According to the Educational Forum of February 2086. 0315/1B/146/MINDUB,
“collective promotion means the movement of pupitawthe same level and not across the
levels. This means that pupils can only be promoted fadass one to two since they are the

of the same level (1) class three to four levelgi@) from five to six level (3). For a child to
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be promoted from class two to three the child ndedsucceed or acquire competences for

the first level before moving to level (2).

= Efficiency
The concept of efficiency as applied to educati@tiievements combines both quantitative
and qualitative variables and relates inputs t@uist To the financial inputs must be added
the man power of the administrators and teacheiklibgs and educational materials and of
course pupils. The output of an educational syseemainly concerned with the cognitive
achievements and attitudes of the same pupils s@gaes later. One of the indicators of
internal efficiency according to Mark Bray (1983%) the“progress through the system. A

second indicator is provided by the success ratenal Examinations”.

= Motivation

Motivation according to Cecco and Crawford (197Z)18efers to“those factors which
increase and decrease the vigor of an individuatsivity”. In the same way Velez (2008)
emphasis that: “motivation is the characteristat ik required in order to achieve anything in
life.” For Vadja (2010), motivation is thgsychological features that arose an organism to
action towards a desired goal, [....].it is the drigi force by which humans achieve their
goals” all the three definitions are relevant to thisdgtiecause they all stress on those
elements which could arouse and sustain the behaien individual to enable him achieve

a given goal in life.

= Competency — Based Approach
Competency-based approach is teaching orilthgis of competencies defined advance with
respect to existing programmes and requirementa general system of evaluation and
certification”.Broadly speaking, a competence is a manner of ingaafficiently and
effectively in a complex situation using elementimpwledge. Perrenoud p. “construire des
competences desl'école, ESF, 1997, in Aider lesdsl@ Apprendre ****8 Vecchi, Hachette
(2000).1t is a coordinated group of knowledge, KAmaw and skill displayed in a given
situation. All these definitions are very relevairice it needs to be competent in any case

before being able to handle life situations.

= New Pedagogic Approach (NPA)
New Pedagogic Approach can be defined “asogess, which places the child at the center

of teaching/learning by appealing to his reasonwghin the framework of classroom
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problem solving situatidin This is simply placed under the principle ofe@néntial thinking.
This approach really helps in the development efdhild which helps him to acquire his life

competences.

= Profession
According to Wikipedia the free online Encyclopetigaprofession is a vocation founded
upon specialized educational training. The purposevhich is to supply objective counsel
and service to others, for a direct and definitenpensation wholly apart from expectation of

other business again”.

As to the Encyclopedia Britannica (Merriam Webst&)profession could equally be a type
of job that requires special education, training,skill done or given by a person who works
in a particular profession”Based on total profession.com “a profession coelddmething

a little more than a job. It is a career for sonupils that want to be part of society who
becomes competent in their chosen sector througihtthining maintains their skills through
continuing professional development and commitdbaving ethically to protect the interest

of the public.

= Measurement

Mehran’s and Lehmann(1991:4), sdyseasurement can refer to both the score obtained
and the process usedit is the assigning of numbers to things accordmghe rules Gene
and Julian (1970:7) Tambo(2003:207), measuremdntsré¢o the process of developing,
administering and making test and other assessnmesttuments .Bob(2011) says
“measurement refers to the process by which thebates or dimension of some physical
objects are determinedThe attributes or dimension of some physical dbjace determined
the first, two definitions are relevant to ourrgtdbecause they consider measurement as a

test making process.

Conclusion

In any society, the degree of success dependseoieikl of competence a child achieves at
the primary school. This is so because the prirsahpol is the foundation of each and every
one’s future life or activity.If this backgroundsslid, there will be wastage on the individual

and the society as a whole.

This chapter has shown the research problem, theareh questions, the hypothesis, the
objectives,and the significance of the study, tekntitation of the study and the definition of
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some key concepts. The research hypothesis willseel to establish the relationships that
exist between the independent and the dependerdbies after the collection and the

analysis of data.

DETAILED PLAN OF THE THESIS ( PRESENTATION OF CHAPT ERS)
This work is divided into three chapters

» Chapter one deals with the review of literaturatesd to the problem of study.
» Chapter two deals with data analysis
» Chapter three deals with the findings and resiltsxdings.

+ General conclusion.
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CHAPTER ONE
LITERATURE REVIEW

1.0Introduction

This work is entitled a%ollective promotion of pupils and teacher’s eigiocy”. In
this chapter we are going to examine relevantditee that has been established as far as
collective promotion of pupils in the primary sclhas concerned. As well as teachers’
efficiency in the primary school. Mention is als@ae about wastage of the state’s scarce

resources that is human, financial and materiauess.

Collective promotion had been a source of congerthe world at large and in
Cameroon in particular. This is so because pugtwraduation from the primary schools
are unable to apply the knowledge acquired in tliaily life activities or in further
education. This indicates that there is a serioastage of the government and private
individuals scarce resources, as these resourcekl mave been used to enhance the other

sectors of the economy.

Victoria, L (2000:1), states thdthe results obtained by a school are as a restltheir
efforts if their desire is to have different resuind improve achievements, they must
measure and then change the processes to createghis needed This is so because for
collective promotion to be effective teachers agirtbart need to be very efficient in carrying
out their duties as teachers in the classroom. hieFacshould understand that no two
individuals are the same and should model thechieg to suit even the slow learners. This
has given a lot of keen attention to researchers wave written enough literature concerning

collective promotion.

1.1 Historical Foundation of Education in Cameroon

Education and its practice can be regarded asobribe oldest forms of human
activities in the world and Cameroon in particuldaB84 saw the emergence of formal
education in Cameroon. Joseph Merrick set up tts¢ firimary school in coastal region
Alfred Saker of the London Baptist Missionary tgt@ned him in the struggle. This saw the
creation of many schools much later in the interMathematics, English and Writing were
the main subjects taught mainly in English. Therer Missionary Bodies later came and
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took over the formal schools controlled by the LomdBaptist Missionary Society based on
the Germano-Duala Treaty of 12uly 1884. The language of instruction changednfro
English to German and many more schools were dedi®l6 saw the end of German
education when they were defeated by the Britisd &rench forces. Cameroon was
fragmented to the east and west Cameroon by thes&tropean powers and was ruled as
mandated territories of the League of Nations.960Lthe territories became independent and
the French system was unique in the French Camemadnthe Anglo-Saxon system was
operating in the British Southern Cameroons witimpry school duration of 6 years and
seven years respectively. In 1972, the two systémdacation were merged to become a
bilingual system. The duration of primary educati@ad been harmonized for the two sub-

systems to 6years by the education law of 1998.

It should be noted here that with the merginghef tiwo sub-systems of education in
Cameroon there was still some degree of confidencine internal school policies. The
government drew up 5 and 10years plans. Changeexagssed in such things as national
conferences on educational objectives syllabussi@vi measure curriculum project and
developmental mood of optimism for it held a keyeran implementing this plans. Thus
enabling teachers’ to be more committed in disdhgrgheir duties. This has led to falling
standards of education seen from the graduatesséray out at the end of 6years of studies

who are unable to apply the knowledge transmitbeitiém by their teachers.

1.2 Organigram of the Ministry of Basic Education

This piece of work is concerned with collectivemiotion of pupils in the primary
schools and teachers efficiency. All these factalisunder the Ministry of Basic Education
which is divided into central and external unif&he minister is at the head of the Ministry of
Basic Education assisted by technical advisersreTtseea Secretary General and a general
inspectorate of services and General inspectofateaghing. The central administration is
headed by the secretary general and comprises oy mervices like the Inspectorate of
Nursery and Primary education, the bureau of HuiResources, the Bureau of Financial
Management and the Department of Planification Bnoject Cooperation. The external
services of the Ministry of Basic Education are Begional and the Divisional delegates.
Inspectorates are found in the sub-divisions headgedspectors, the nursery and the primary

schools headed by the head teachers who are uraespectorate (see appendix).
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1.3 Teaching Approaches and Teachers’ Efficiency

In a normal school system, for effective and edintiteaching/learning to take place,
teachers’ method plays a major role. A teachemlthdevel in primary school should master
the children’s abilities and should carefully chasethods of teaching/learning that suits

his/her pupils’ ages and competences.

“[.....] If students have completed the school tleght to show proof of what they have
learned but if they cannot show proof or behave [pleople who have gone to school, then
the school has not passed through them. No chaagedtcurred in their behavid(Tanyi,
2009:08)

This shows that for students to portray a ckangoehavior after completing the primary
school. The teachers on their part most apply thppeoaches in order to make sure that the
pupils can acquire the knowledge and to use thssviedge to solve daily life problems. If
the child is unable to do this it therefore meaat thomething happened along the way to
disturb him. In this light some writers stressettafTraining and learning should start
when a child reaches appropriate level of mattrihich implies that the child should be
ready for an activity. Teachers and parents sheeddto it that a child attains certain maturity
level before certain learning skills are introdudedthe child. If training and learning are
forced prior to the definite maturity level, theng and efforts will be wasted and will not

yield good results.

This shows that even if the teacher uses all tlaehiag approaches without the child
attaining the age of reasoning no competenceswitleveloped as the child needs to reach a
certain age before he can reason and understant tivhaeacher teaches in class. The
continuous absence of teachers’ from the classrimawves children by themselves in the
class. These teachers only come to class whenithareinspection. After the inspection tour
they leave their classes for other businessescihiifdren are left on their own in class. Even
when he finally come to class, it is to orientaleldren towards examinations. What the
children would have learned has not been learngdesoend up graduating with good results
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meanwhile nothing has been learned and they chayet problems to higher schools and

finally graduate with little or nothing achieved.

In 1995, the national forum on education strongilgommendedthe insertion of
local knowledge and practices in the school culdou to make education system more

relevant to learners”

Here the school curriculum should be made in suciway that instead of teaching
Mathematics, English language, History, Geographifden should be taughtskillslike
agriculture, animal husbandry, poultry, bricklayiatg. All these can help children whose
competences cannot be developed in the generadgaluto learn a trade that can help them
in their daily lives since all human beings areerehe same. This iswhy Belinga, (2005:67),

underlinesthat

L’enseignant transmetteur se préoccupe toujourdadéransmission des connaissances
déja constituées des livres. Ce modele de formatolivre habituellement avec un accent
particulier mis sur la maitrise de contenus a eggeer. C’'est un modéle de formation axée
essentiellement sur les contenus et non sur I'agpreen méme temps la composante
didactique brille par son absence. L’éléve est @are comme une banque de données, un
réservoir. Le role de I'apprenant dans ces cas itasa recevoir, a assimiler et a
reproduire fidelement ce que I'enseignant a trarssmi

In this case the teacher teaches as the preadashas on the pulpit. He is the master of the

class, and is the lone speaker. Children do nat eg& questions. They only sit and listen to
him. Nothing in this case can be learned. Learmag only take place when the children
participate fully in class. Learning should be dhikntered and not teacher-centered; this at
the end of the day will make children to be movingother classes without achieving any
knowledge or competences. Children tend to repmdultat the teacher taught them rather
than using what their teachers taught, to creatktiadal knowledge (creativity). For this
reason, Darling-Hammond (1984-1985) argued that

teachers like traditional professional should n@ generalists, amateurs, dilettantes but
experts... efforts to upgrade credential requiremenush as tightening the entry level
standards for new teachers will not help only tewre that teachers possess expertise in the
body of knowledge they will teach but will alsorease their commitment to professional
careers.

When an individual is qualified and gain admissioto a professional school out of

love for that profession he/she upon graduatiocoimmitted in discharging those skills in
teaching/learning process. Collins (1979) obserilet “it is illegal to practice most

professions without a licenséhis is so because teachers who are not efficiecdrrying out
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their duties do not teach with passion. Since, fbhsywant a way of earning a living and not
viewing it as a vocation for them. Thus efficiesathers most of the times define their
objectives clearly and realistically and inform plgpof these objectives in such a way that
they see why they should be interested in workin@ahieve these objectivesTambo
(2003:107)

This is quite true because when the objectivea ofassroom are well defined and
stated teaching becomes less boring the teaclseffimotivated to teach and there is proper

use of financial, human and material scarce ressuitis obvious that:

[....] examinations are a kind of stock taking andréndeen found essential to educational
activities and institutions because they are keygrbgress: Promotion, improvement and
confidence. It is realized that examinations anesieveral reasons; increasing the motivation
of learners namely; predictions of individual's paotials, diagnose of teaching and
certification, classification, and compares witthet learners”. (Amin, 1999:27)

This shows that through the assessment of clask thie teacher most be able to

know whether he or she has attended his objectivéen assessment is not properly done, it
will be difficult for teachers to make decisionsfasas placement of pupils is concerned, the
prediction of individuals diagnosis in teachingngmarism of learners and even certification
will be done on erroneous bases. In most casesrehilwill fail when they were not
supposed to fail. Teacher assessment disabilitgierethe educational system boring, less
motivating, frustrating and discouraging for pupiBhis shows that the primary school
system of education does not have the requiredtgubht is expected of it. This is why,
“Goals directed behaviors, energy and efforts, iatibn and persistence, cognitive
processing and enforcement-motivation often leadhfwoved performance [....] conversely,
and students who are less motivated are at a hgjhaf dropping out from schoo(Hardre
and Reeve 2001, in Tanyi: 2009)

It is factual that when children are not interdsite lessons due to teachers methods
they move from one level to the next without depelg any competences. This leads to
wastage of financial, human and material resouatdsoth public and private individuals.
Children need to be motivated especially by thehees for learning to take place in them. In

this same vein,

Pupils will be motivated if they are helped to ntain the proper balance
between successful and unsuccessful experience.nidans that teaching

method should as much as possible be adapted tdspumgellectual
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abilities. When this is done, pupils will have thaportunity to progress
gradually from where they are expected to be. Indsing they will
experience success most of the time, this exper@nsuccess is motivating
(Tambo; 2003:117).

Here methods where positive educational outcomedeabtained are being proposed. Here
learning materials are related to learning abditi&ood learning materials will produce a

positive outcome in children.

Many measures have been put in place to achievgahernment policy of collective
promotion in the primary schools. MINEDUC: EducatiBroject II, (2001) brought forward
the New Pedagogic Approach (NPA) and the Compet&ased Approach (CBA). Also
Compensatory Teaching was equally introduced. Ctenpg Based Approach is teaching on
the basis of competencies defined in advance wghpact to program and the requirements of
a general system of evaluation and certificatiorma@ly speaking, competence is a manner
of reaching efficiently and effectively in a complsituation using elementary knowledge.
Fonkeng E. G. (unpublished work 2014). This refeershow one is able to develop his
competencies from the available program and médeaichis disposal at a particular point in
time. The various competencies acquired enablessop to be given a certificate of what he

is able to do or what he has acquired at the stipditime.

The National Forum on Education in Cameroon (198&ne up with the New
Pedagogic Approach. During this forum it was disred that Educational Standards are
seriously falling in Cameroon and there was thalrteghe re-dynamize education and there
was the promulgation on the 1 4\pril 1998, of the law on educational orientatiddith the
assistance of Project d’appui au systeme educasimeerounaise (PASECA), new teaching
program have been introduced in Teacher TrainindleGes (ENIEG) as well as
Francophone and Anglophone primary schools condelwg the Inspector General for

Pedagogy and Primary and Nursery and Teacher Bdocat

All these were efforts made by the Cameroon gavwent to develop the child
mentally and physically, civic and morally and mbeigrate the child in the society taking into
consideration the economic, socio-cultural, pditiand moral factors. This leads to the
introduction of the New Pedagogic Approach (in 200 4). This approach is revealed as a
powerful means of improving the quality of the ealimn and school output. This is defined

as“a process which places the child at the centeteafching/learning by appealing to his
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reasoning within the framework of classroom probkotving situation’Fonkeng, E. G.
(unpublished work, 2014) teachers’ who uses the Nesdagogic Approach in the
transmission of knowledge in their classrooms weeyl are bound to succeed. The learners
is being guided, motivated and orientated by thetier. This provokes learning as they want
to come out with the best at each stage. This medksctive promotion to be a success as
knowledge acquisition is being facilitated by tkadhers and even parents back home needs
to provoke learning in their children through asddollow up of their work back at home
and communicating to their teachers and teachendaim turn communicate to their parents

on the children’s successes and failures

1.3.1 Class management and teachers’ efficiency

The ineffectiveness of a school system can alsseba in terms of teachers’ inability
to manage his/her class. In most classes childoem tligues or peer groups to oppose
institutional authority.”[...] within the peer groups of the class, there miag today not
simply sub-groups representing constellations adbustarred pupils and deviate or
‘delinquents’  sub-groups who seek to oppose all mir of authority
[...]” .(Morrish;1978:250). These deviant elements in sttaem will normally pose a
problem in the teaching/learning process in thestketting. This should certainly mar up
the academic performances of pupils. It is for ti@ason that the teacher has to be very

tactful in the class.

la gestion des classes est I'une des exigencesgpgumes et didactique inéluctable
pendant la formation des éleves. Tout enseignahtalsucces a ses apprenants grace a une
bonne gestion de la classe. [...] le résultat ouwlecés académiques des éléves dépend de la
maniere dont leurs classes ont été gérées paohesateurs. Tout succes scolaire dépendra
toujours des conditions indispensables d’'ordred’effort personnel qui caractérisent toute
situation d’apprentissage (Belinga 2005 :87).

A teacher needs to receive the basic skills of kedge transmission from an authorized

school. Teachers who have not been trained lacksageaial skills in the classroom. So
pupils tend to behave the way they do simply bexdus has no skills to tackle such
problems. On the contrary teachers who are tramadage their classes well and this leads
to both internal and external efficiency in the dgmmaic milieu. Still in class room

management, Banner et al. (2002:11) points out that



30

Un enseighant peut marquer des certaines qualisésrdielles et accomplir tout de méme un
travail bénéfiqgue, mais enseigner sans autoritn@st plus enseigner. Faut de dominer le
groupe d'individus qui composent sa classe ; t@ruption du professeur, toute I'attention
gu'il porte aux efforts de ses éleves resterorgféats stériles

The teacher needs to show prove of authority irelotd maintain classroom management

,From the first day the teacher enters the classiihority is seen ,This does not mean that
the teacher should enter the classroom with a wihiigh he beats the children. He needs to
impose himself to the children from the way sh&daivalks into the class, presents his/her
lessons etc all these will tell the children howb&have in the class which seriously affects
the acquisition of knowledge from the said teacheorder to maintain discipline in class;
the teacher should know thde probleme de la discipline estessentielle a la de tout
home. La discipline a toujours été au centre deeortomportement et des activités de
’lhomme dans la société’(Belinga, 2005:91). For this reason the teacle&ds to maintain
discipline in class as such cases must always loedfon the classroom. Banner et al. (2002)

continue to stress that,

la discipline fait partie de l'ordre [....], la displine concerne le professeur autant que les
élevés [...] il n y a pas l'ordre sans l'autorité. thuteestunemoyenne de créerpuis de faire
reignerl’ordre et la discipline durant les cours” ddrish (1978:219) points out that “a school
in which there are no rules and no punishment @rcive sanction is certainly not preparing
the pupils for the sort of society in which shd wdrticipate and to which he will in the same
way have to answer for his action

discipline here is very important in the procesdezfching and learning. An undisciplined

pupil has the tendency of not following up his tess very well. At the end of the day he
comes with poor results, and in most cases teaetnerblamed for such poor results as lack
of discipline means failure of the teacher in cagyout his functions very well. The end
results is massive failure in school examinatiod popils are move from one level to the

next in the name of reduced rates of repetition.

The inability of the teacher in managing his dlaes depends largely on the type of
training the teacher received in the Teacher Tmgir€College this is why Amin (1995:52)

underlines that
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teachers training budget has reduced immensely thighcrises and yet Teachers’ Training
Colleges and teachers form the basis of qualityriieg in any educational system. This means
that when Teachers’ Training Colleges are not iielinced, the trainers find it difficult giving
the right training to teachers since they don't balke materials to use in training them. Such
teachers take their time looking for part time jabst will pay them more than what they
receive.

This leaves the pupil-teacher with little or no wiedge as no attention is being given to

them in the course of training.

Poverty can also contribute to children being prted indiscriminately. The poor
find it very difficult for their children to repeaflasses. This is because repetition will mean
an additional year and additional expenditure whilsy cannot afford for. Also some
parents are very unwilling to invest in pupils’ edtion; this will mean that they need to
sacrifice their resources which could have beed usether areas. Tambo, (2003:284) noted
that

a student may drop out of school for many reasbissiticlude lack of financial resources,
[...], delinquency, poor teaching pregnancy and #alth. Here most children from poor
homes are often sent away from school fees angtickency will be for them to move from
one class to another so as to finish quickly andidicost even though not achieving
anything concrete.

Nsamenang in (Leblanc, 1998) observes tbammitted teachers must do their best to keep
on top of their field, reaching sources inside andside of their area of expertise and being
at the leading edge as sure as possiblEie classroom teacher teaches and learns at the
same time. Teaching and learning are processeslunagon that need some degree of
efficiency. A teacher must update his knowledgdéyg a continuous reader in his quest for
knowledge. This is true because a teacher who stopsad should stop teaching. Quality
inputs (teachers) into school systems guarantektygoatput (intelligent pupils) out of the
system.

Encyclopedia of education (1971) emphasized thatreased class size and population
explosion of in schools is a matter that requiregemt and adequate attention. The increase
in class size may have a terrible implication fea¢hers’ productivity”.This is particularly

so because with large class management it becoiffiesltfor teachers to enforce discipline
on their learners, quality and quantity of fac#gior equipment available to teachers, students
for teaching/learning processes may be affectedthisdmay in turn jeopardize teachers’
productivity and pupils academic performance. Glakin (2002) further discovered that

“the larger the school and the class size the lefise teachers productivityDbuyan’'s(1971)
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point of view ‘as the enrolment in schools is growing there isdftge a need to establish
schools within schools where by a larger schoob&ng divided into smaller ones for
effective administration and effective teachingf@ag”. Fakunle (2010) further maintains
that “adequate facilities and financial assistance sttbbke provided to such schools so that
teachers could perform their jobs wellkiost writers’ belief that class management has a
very strong influence on the efficiency of a teacHearge class sizes mars the teachers
productivity and children end up not acquiring catgmces transmitted to them by their
teachers. The teacher keeps on trying to maint@énipdine in class with little or no
knowledge acquired. This is in no small way contumsito lower educational standards in the
country. So teachers should learn to use their gexra skills very well so as to influence

learning on childremosch (1999) states

contrary to popular belief, classroom managemenhas a gift bestowed upon some
teachers’. While it is true that some teachers’@da classroom management technique,
making it look to their colleagues like they possesme innate talent, classroom
management is a skill that like any other and nivogbrtantly, a skill that like any other
must be practiced to achieve proficiency” (p.3).

A teacher in a training school needs to learn howinéinage a class. It does not necessarily

mean that a difficult class is a large one but semealler classes can be very difficult to
manage. The teacher needs to use the appropriteiqaes to handle his class so that
children can acquire the necessary knowledge fon éavel such that collective promotion
should not be a bad phenomenon. For all this tqpémaphe teacher needs to prove his
efficiency as a trained teacher. Marzano (2007)psup by saying thatthe physical
management of the classroom is very important sinisesaid to communicate the teachers’
approach to managing instructions and learning. sTtarrangement includes seating,
furniture, object placement, learning centers temlbgy and equipment required for a class,
as well as decorationA well-arranged class is a conducive atmosphereldarning. A
teacher who arranges his class well facilitateenlag and this is also seen in how efficient

the teacher can arrange his class to make it aitggenvironment.

According to Cooper (1967)tHfe teacher can properly manage the classroom by
modifying studied behaviour. This approach (Behawidodification) originates from
behavioral psychologist such as Sigmund Freud dmci#am Maslow”.A psychologist can
change some one’s behaviour through: orientationnseling, engaging the person to task.
This can enable children to change their attittdesrds work and they tend to concentrate

in class work leading to the acquisition of knovgedwhich is competency development.
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This enables them to fit well in society. Ndongk®§9) supports thdthe poor performance

of students today can be attributed to lack of igise in secondary schoolsin an
institution where there is no discipline the enduit are always too poor. When there is
discipline pupils’ and teachers’ follow up their ikovery well. The teacher becomes very
determined to teach his pupils’ and the pupilstairtpart are ready to learn. When all these
are put together collective promotion becomes thstrafficient tool in academics. This is so
because students are able to acquire the varionpetences set aside at each stage. The end
result is the acquisition of knowledge, successnd of course examinations and pupils are

able to face life challenges squarely.

One component of effective teaching/learning sigfidy supported by literature is
classroom management (McNergney&McNergney, 2007TassLoom management is an
issue that has received less attention but is Hiesless a concern for educators. Research
over the past few decades has consistently indidate new teachers feel unprepared when
it comes to classroom management skills (Merrett&Wall, 1993) and that they are often
unprepared to function successfully in today’s slasms with regard to managing
administrative tasks, curriculum, and behavior pgois (Allen &Blackston, 2003; Bauman
& Del Rio, 2006; Kirkpatrick, Lincoln, & Morrow, 206; Public Agenda, 2004; Thompson &
Walter, 1998). Also, it is a well established fewt student misbehavior is a factor in teacher
burnout and the decision of novice teachers todehe profession (Public Agenda, 2004). It
seems therefore that the need for successful omsmsmanagement skills has not diminished
during a time when school reform has put the sglaitlon effective learning.

McNergney and McNergney (2007), defines classreanamagement a&ollective
ability of teachers, students, administrators, shboards, and even the police and the
courts to establish a common framework for socrad academic interactionsTo Cooper
(1967), it can be defined as what the teacher timestablish and maintain conditions that
facilitates effective and efficient teaching ana@rlegng. Oliver referred to a definition on
classroom management which was presented by EmmieSt@ught (2002) as any action a
teacher takes to create an environment that suppod facilitates both academic and socio-
emotional learning. In the past, the term classromenagement could be defined as a way to
ensure students complied with teacher demandsn@@0D05). Kohn (1999) believes it was
teacher directed and driven by negative beliefauabtudents. Today, these definitions can

be synthesized to mean a comprehensive term useestmibe the encapsulation of actions
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and strategies that teachers implement to invdivdesits in learning, how efficiently they
use instructional time, provide optimal learningpesences, maintain safe and orderly
environments, control student behavior, and forrhesove learning relationships (Emmer,
Evertson&Worsham, 2003; Miller & Pedro, 2006; Ko899).

A narrow view of classroom management sees itgmily as discipline and
management of student behavior. However, succedsfathing requires more than
controlling student behavior. According to Evertsord Harris (1999), “ the meaning of the
term classroom management has changed from deggdiscipline practices and behavioral
interventions to serving as a more holistic desoripf teachers’ actions in orchestrating
supportive learning environments and building comityi (P. 60). Brophy (1999) echoed
those sentiments when he stated that “the mosessfid teachers approach management as
a process of establishing and maintaining effed##aening environments” (P. 44). Larrivee
(2005) equally noted that “classroom managemeiat gsitical ingredient in the three-way
mix of effective teaching strategies, which inclasdeeaningful content, powerful teaching
strategies, and an organizational structure to aiggoductive learning” (P. 6). Despite an
understanding that classroom management is a carapteof skills that includes much more
than being able to influence and control studehiabm®r, there is still an overall impression
that classroom management is primarily about “gisoe”. Following the above
presentation, it is obvious that classroom managéimas two distinct objectives: it does not
only seek to establish and sustain an orderly enmient for students to be engaged in

meaningful learning, it also aims to enhance sttglaocial and moral growth.

The essence of classroom management to meanlagfuing seems to be made clear
enough by literature. The conditions of the classr@lay their part in the effectiveness of
the teaching/learning situation; every teacher nmesatize that the classroom environment
will influence the type of learning that occursthat room (Wiles & Bondi, 2007); every
teacher is confronted with the challenge of clamsrananagement and the action a teacher
takes in a given situation could be the differehetween effective teaching and chaos
(Marzano, 2007:1). In a 2006 survey of"grade teachers conducted by the American
Psychological Association (APA), teachers idendifleelp with classroom management and
instructional skills as their top need. In fact, MjaHaertel, and Walberg (1993/94, as cited
in Boynton & Boynton, 2005) reviewed “11,000 pieadsresearch that spanned 50 years”
and discovered that the most important factor &ffgcstudent learning was classroom
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management (P. 3). Research conducted by Jack€&8,(as cited in Emmer &Stough,
2002) revealed that increased attention on compglassroom settings and pedagogic
knowledge combined with teaching goals, procedarek strategies contributed to effective
classroom management and learning. In his resedackson purports that management is a
combination of various classroom dynamics whichlude multidimensional events and
people; numerous tasks occurring simultaneouslynediate, fast-paced events that limit
reflections; unpredictable outcomes and events;revess of behaviors witnessed by all
students; and past and future actions.

To complement Jackson’s research findings, JOoii€96, as cited in Emmer
&Stough, 2002) believe that five basic views of poehensive classroom management exist.
Jones believes that in order to maintain learningirenment and to control behaviors,
teachers must understand current research in ctassrmanagement, create positive
relationships among and between students, be &miith instructional methods that
facilitates learning for students in various leyefmve knowledge about organizational
management to maintain on-task behavior, and belifamvith counseling methods that
assist students with chronic behavior problems.hBsidies on classroom management
components are very imperative and may be connegtedsure effective learning amongst
students. However, not all teachers have the krdy@leand skills they need to effectively

manage classrooms. Bosch (1999) states:

contrary to popular belief, classroom managemenhas a gift bestowed upon some
teachers. While it is true that some teachers atlaptassroom management techniques,
making it look to their colleagues like they possesme innate talent, classroom
management is a skill, a skill that can be taugke hny other, and most importantly, a
skill that like any other must be practiced to &t proficiency (P. 3).

Sergiovanni (2002) identifies teachers’ rolesn@nager, executive, mediator, and

leader. The manager teacher executes highly statctearning environments that seek to
manage student behaviors. The executive role megjuieachers to be aware of current
research practices and to make critical decisitmositainstruction, assignments, and subject
matter. The mediator role entails that teachersishperform interactive teaching that allows

students to link previous knowledge to new conssruand the leader role requires teachers
to model the importance of the subject matter aedg on key concepts that explain why and
how content is being studied. Teachers who adagsettiour roles are well structured, are

aware of current research practices that promaenileg, help students make sense of

learning, and personally care about and apprededming (Sergiovanni, 2002). Some



36

researchers have also found that many novice amedaveteachers admit of lacking effective
classroom management skills and student motivdtiotics that endorse learning (Darling-
Hammond, 2003). Kohn (1999) and Cameron and Shdp{2f06) believe that effective
classroom management is crucial to teaching, legrnand student achievement. Their
research indicates that teachers who are unableotomand student attention and
involvement in wide range of instructional actiggi are teaching ineffective and as such,
learning would be ineffective. Boynton (2005) sugipthis view as he believes that
ineffective classroom management skills can wass&uctional time, reduce time-on-task,
and interrupt learning environments. In order todex teaching/learning effective, Darling-
Hammond (2003) purports that teachers must be prelbared and properly trained in
classroom dynamics, such as classroom managemeénpetfagogy, to strongly influence
student learning. Besides, Armstrong (2006) besetleat teachers have a very strong
influence on classroom dynamics, but he also betiehat well managed classrooms with
student-centered goals contribute to developingstiol educational environments that
promote effective learning. However, not all teashare equipped with appropriate strategies
to manage diverse classrooms or build holisticucae#t conducive to improve on students’
learning. Glasser (1998) equally concurs that namek more teachers believe they are not to
be blame for poor school discipline, habitual adlasm disruptions, and ineffective learning.
He also purports that teachers increasingly blanmgesits for their behavior and that students
choose to be disruptive, but Kohn (2009) believed thany teachers fail to recognize the
possibility that their classroom management stragegiay need to be evaluated instead of
students’ misbehavior. To support, Glasser, Kohplemsizes on the point that many times,
the teachers’ corrective requests may need to dlyzed rather than continuing to find out
why students do not comply with simple instructioAsalyzing discipline requests may

compel teachers to focus on classroom managemedrmeasonal practices.

However, classroom management is not all aboutagiag behaviors. A critical
component is the academic program and how it izeteld. The first criterion in managing
student behavior is effective instruction. Effeetiteachers are good organizers of academic
content and instruction and good classroom managem@nimizes disruptions and
maximizes learning; the single commonest requeasagsistance from teachers is related to
behavior and classroom management and the abflitgachers to organize classrooms and
manage their students’ behavior is critical to agimg positive educational results and

teacher retention (Oliver, 2009:2). Effective ctassn managers therefore require a thorough
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mastery of their subject matters as well as a apset of classroom management skills to be
effective in the classroom. When teachers demy##iyning, achievement and behavior is
improved. Examples of how to demystify learninglilie students establishing his or her
learning goals, monitoring his or her own learningyolving students in developing
classroom rules and procedures, and relating lessmrstudents’ own lives and interests
(Barbetta et al., 2005:17). Evertson& Harris (208@}e that, “are definition of management
imust address the interrelationship of managemedtiastruction and how these relate to
educational goals” (P. 1). They see the purpodearhing in three dimensions: (1) to foster
academic growth and development, (2) to promote amdevelopment through self-
regulation and a sense of responsibility, andg3romote social interconnectedness (P. 3-5).
They also noted that leaner-centered classrooms chegacterized by flexible room
arrangements; varied social forums that allows g$amall and large-group work, and
independent work; multiple sources of informatiamd effective use of time (P. 6-8). In
classrooms like this, rules like ‘raise your hangew you want to talk’ does not matter, thus
teachers are required to develop a managementrsybteg matches the learning activities
that occur in their classrooms. They embrace aprégech to management [that shifts] from
teacher direction and control to an emphasis odesiiuengagement, self-regulation, and

community responsibility with teacher guidance” 8p.

Additionally, to Marzano (2007), the physical mgement of the classroom is very
important since it is said to communicate the tedshapproach to managing instruction and
learning. This arrangement includes seating, furejt object placement, learning centers,
technology and equipment required for a class, elt ag decorations. Classroom materials
should however be organized ahead for use. Theemplawct of chairs and desks can either
facilitate or disturb the teaching/learning entesgr In this regard, the writing board should
be in a strategic position for all students to Sdee establishment of a small set of rules and
procedures is very relevant especially with regardeneral classroom behavior, beginning
and end of a lesson, transitions and interruptiamghe use of materials and equipment,
group work and teacher/student activities. Besitkmschers should be able to interact with
students on classroom rules and procedures whechay essential at the beginning of the
school year. Marzano (2007) gave two ways of apnog this issue: by explaining rules
and procedures that the teacher had outlined dow@iady students to discuss them; and by
developing all rules and procedures with the stteddBut teachers should ensure that rules

and procedures are periodically reviewed and chamsp@uld be made where and when
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necessary. On this note, Marzano (2007) concluttes@y that all classrooms, no matter
how well behaved, need rules and procedures; angrawide for a good classroom
management system, teachers should express (obdeflsv, comply with the basic
requirements). According to Brophy (1999), effeetolassroom management, when correctly
applied, can work across all subject areas andlalelopmental grade levels; they can

promote students’ self-regulation, reduce incidesfamisbehavior and increase learning.

1.3.3 Program Coverage (Curriculum) and teachers’fliciency
According to Wilson, (1990) curriculum is

anything and everything that reaches a lesson @dnor otherwise. Humans are born
learning, thus the learned curriculum actually emgmasses a combination of all the
below-the hidden null, written, political and sdeiketc... Since students learn all the
time through exposure and modeled behaviors, trdans that they learn important
social and emotional lessons from everyone whohitéiea school from the janitorial

staff, the secretary the cafeteria workers, thedens as well as from the department,
conduct and attitudes expressed and modeled by thethers. Many educators are
unaware of the strong lessons imported to youthhdse everyday conducts.

If curriculum here is well exploited by the teachire pupils will not come out of school to

be societal mis-fits. This is so because well gditeachers by the state and some private
individuals take their time instead of transmittikigowledge to young Cameroonians to do
the other activities which make them better offisTleaves pupils acquiring little or no
knowledge. These pupils end up being a probleninémselves and the society as a whole
despite the amount of money the state sacrificésaio these teachers who upon graduation

abandon the children to themselves in the classWisoilaba H. (1962), says

un curriculum est un plan d’apprentissage qui ebgldes contenus, les méthodes, les
moyens d’enseignement et d’apprentissage et leemapy’évaluation. Dans les années
soixante, une tendance s’est développe pour caesid@’un curriculum comprennent
également les matériels d'illustration, les matisrigestine a marner certains expériences
voire les moyens audio/visuel ou informatique nesies a réalisation du curriculum

Here the curriculum guides the teacher to know wbatach, how to teach and whom to

teach and how to evaluate his learners. It shoatsfdn the children to meet up, the teacher
needs to update his knowledge following the chatiggtsare usually made in the curriculum.
This is why it is said that a teacher who ceasdsam should stop to teach in class. This can
only be effective when a teacher continuous tanleRupils should understand well from well
knowledgeable teacher than one with less knowledigleas such they are not frustrated upon
moving from one level to the next. This greatlyuees the rate of repetition and children

move from one level to another with ease.
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A good planning of curriculum assures proper ev@uadin measuring curriculum we are
looking for it to align to content standards andade level expectation: we would want to
find evidence that there is a continuum of learrtimgf is interesting and makes sense for the
learners and that it is being implemented in evdassroom” (Victoria, L. 2008:02) For a
teacher to exploit the curriculum well so that heag should take place in children, the
curriculum needs to be well planned. It shoulddallthe mental reasoning of children. What
is taught in class three should not be given ttasscone child. If this is done it will confuse
them and nothing will be learned. Learning shoalkketa progressive manner in order that
knowledge should be well acquired by the childifesachers are experts in the field so they
can best follow the curriculum, not like those wdibin offices and draw up the curriculum
for teachers without consulting them. If this isdly followed knowledge will be acquired
by the children. Also we can see th&@teaching is an interpersonal activity and has &s i
main objective to bring out learning and for theadber to realize there is need for
appropriate planning, organization a and managerhénthombe,2011:283), curriculum
well broken down into syllabuses, schemes and tes$acilitates effective teaching on the
part of teachers and learning on the part of leartieus reducing repetition rate and vice
versa. The teacher needs to prepare himself velhybe®re transmitting his/her knowledge
to his learners. An unprepared teacher makes bBsots boring and the children end up
understanding little or nothing from what he hadaaaught his pupils thus leading to poor
academic performance. The teacher should faciligatening in his children by preparing his
lessons well and on time. This too will make wodsier for him as he does not need to
repeat things over and over in class. Tchombe (12%J further say$a reflective teacher
will encourage a participatory approach in classats. Methods should be made alive and
should motivate pupils to join class activitiesS'The materials given pupils should be well
selected considering their ages and levels. Whateiant for level three pupils should not be
taught in levels one or two for effective learningnnot take place in this case.Again,

teaching is not carried on as a pastor will praaathurch.

1.3.4 Administrative Processes and Teachers’ effacy

An administrator who shares powers with his/herosdinates assures effectiveness in the
teaching/learning process. Perrry (1974), in Fogkand Tamajong (2009:39) observes that
“one of the biggest mistakes made in America angiean schools has been the practice of
copying the industrial and commercial managemeohneues freshly translated them to



40

schools and at times to a management pattern quitelated to professional education
requirement”. This is true because, the policies of school adstrimiion are not necessarily
the same to industrial administration though thegveh the same similarities. Class
administration is concerned with the objectiveshaf class systems such as efficiency on the
part of the teachers. When class policies are amfally defined by experts in education,
administrators and teachers find it difficult topl®ment leading to most teachers of not

being efficient to their jobs thus leading to pperformance of pupils.

Furthermore, the head teacher is bound to manipulate the hunmahnaaterial resources at
his disposal to steer the institutions towardsfitileachievements of its objective@onkeng
and Tamajong, 2009:43). When the head teacher given institution is aware of the
individual talents of his staff members and theirabf the scarce material resources such as
minimum package and the judicious use of it théntsd climate “ will greatly be improved.
Understanding individual talents and assigning stegf members in their various areas of
competence is of great value in the teaching /legrprocess. When the teacher is competent
he is efficient and when he is efficient he is wiatedly committed to his job. Also the
efficient utilization of the school scarce resogrbg the head teacher gives the staff members
some satisfaction and causes them to be moreegftiand committed in the management of

the pupils of various classes and the limited scegsources.

When the school head commits his subordinate insidec making and delegating some
powers to them they become conscious in perforrieg duties as professiondkhe head
teacher can foster the acceptance of responsiltilitgharing his authority. This is associated
with leadership processes based upon team workt, tparticipation in decision and similar
descriptors compatible with these term&shour in (Fonkeng and Tamajong, 2009:91).
When the teachers are given some of the functiometform by the head teachers they will
have that inner most joy and sense of belongingj.oAkhese cause such a teacher to be
efficient because he feels that his opinion coumthe decision making of the schoblas
educationist we are pre-occupied with the qualifyeducation in Cameroon because the
country is judged by the quality of youths it proésl for continuity and not by its military
might nor number of international conferences istiqKwenti, 2013). This is true because
education is generally considered as the foundatiany society that wants to build a great
future for today and generations yet unborn. Ifchess lay a weak foundation whatever
efforts we are putting in will amount to waste elsources. If teachers are not efficient

because they are “hungry” they will undoubtedlydiee ineffective in teaching thus a drop
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in educational standards. This can prevent Camefimon becoming an emergent country
and its vision 2035 may end up in theory. We nemtscious and quality teachers for quality

education guaranteed by effective follow up bgerks in this domain.

Furthermore,“psychologically the teachers’ zeal to be identfievith the school and the
subject matter and the intention to maintain orgational membership and become involved
in the job beyond personal interest enables hime@ommitted’(Fraser et al. 1998). This is
true because a young teacher who is beginningahneec will put in more efforts in teaching
to be identified and to belong to the family ofdears based on his output. At this stage the
teacher is anxious to experiment the basic skdtpimed during formation as a professional
teacher. This zeal to work progressively increasgh time Huberman, (1993), in Arul
Lawrence further observes thait the beginning of teacher’s career there is arlg stage

of committed to teaching associated with the choicerofessional identity followed by a
stage of experimentation and search for new chg#eh

An efficient teacher is a professional in his damaihe years spent in the acquisition of
basic skills and knowledge is eventually put intagtice for self-evaluation and self-esteem.
Every teacher wishes to be identified as an extetacher especially in his early years into
teaching. Here, the teacher in question systentigtiskans his lessons, matter it, search for

suitable methods to present the lesson and estdabbsbest method to evaluate his pupils.

All these are to enable him gain some recognitiothe micro unit (school) and why not his
class within the macro society in which he beloidee teachers’ unenthusiastic nature with
his profession to more distance and unlimited imgolent reduces teachers’ willingness to
reform classroom practices, engagement in wholedghitiatives and levels of participation
in extracurricular activities. A decrease in théicency levels during the course of the
teaching career is also problematic to the retantib experienced teachers in classroom.
Commitments to school learners are necessary &@hezs to have the motivation to pursue
changes in their career. Where the school failste care in the welfare of their teachers it

affects the quality of education and thus the adstration is considered ineffective.

If planning and organizations are the first ess¢sf effective teaching, then efficiency is a
second choice. In fact the two are in separablendf is inefficient, he probably will not plan
and if he does not plan, then his efficiency migktl be questioned, thus the saying “failing
to prepare is preparing to fail”. The efforts onetspin preparing lessons, assignments

including comments on test reflect on one’s efficigin the teaching/learning process. Some
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teachers see teaching as a vocation and as sudatewarnéed to their job despite all odds.
Again, one of the most important signs of teachefficiency is his willingness to know his
pupils as individual learners. Kennedy J.F in RaydhaB. Fox (1964), observéask not
what your country can do for you: ask what you darfor your country”.The teacher in his
little corner should do everything to impart hisokrledge to young Cameroonians who
tomorrow will be able to help others rather thah aad complain everyday about the
government not meeting their aspirations. A conaditteacher equally plays the role of an
administrator within the time he his teaching higifs. It is but normal that a good class
control guarantees efficient teaching and learning unavoidable reduces the high rate of

repetition and collective promotion syndrome seeprimary schools today.
According to Fonkeng and Tamajong (2p09

school administration can be considered as the robritirection and management of
matters affecting the life of school”. (Luma, L.@983) in Fonkeng and Tamajong
(2009) also defines “school administration implig®fessional leadership and guidance.
It is the skill of getting things done thoroughly fmeans of tactful utilization of available
educational, human and material resources in therast of the institution as a whole.

The first definition of school administration cagers administration as the control, direction

and management of matters affecting the life ofleosl. This definition is in line with this

work because where the head teacher controls sliatl manages his staff very well
teachers are committed in their work well, becahsee is somebody there who will inspect
what they do in class. For this reason teachernsmahage their curriculum well, evaluate
and guides pupils to learn. Also a good administratho is not too hard and not too soft
enables his subordinates (teachers’) to carry eir thork very well and diligently. The

teacher in his/her class should be able to managetoblems of his/her pupils so as to

enhance teaching and learning in them.

NdivaMbua, (2003:320) say$positive use of power is essential if an education
administrator is to effectively accomplish resuhsough the efforts of otherswhen this
happens and children are promoted it will not bsaste to the state scarce resources An
administrator who uses his power positively withauppressing his colleagues makes
everyone to work in a relaxed atmosphere. Here dhiéren’ interest are taken into
consideration. Power when wrongly used makes werly difficult. Teachers tend to look
for other means of maintaining their post ratheantheaching children given them (god
fathers’). No school trains administrators esgbcian Cameroon given the present

dispensation in Cameroon teachers who admire ordegruntled with such working
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conditions use any means to become administrasaarsiell leaving pupils at the mercy of
nature. This makes collective promotion uselesalis children learn nothing. A leader is
one who takes people somewhere and anywhere. lsealdeuld not be able to give orders
and they must lead by action. A good head teachsst tve one who is able to teach when
need be and to demonstrate despite his tight stdhé¢lnis encourages this teachers to teach
well thereby making collective promotion good. Thislps him to detect the problems of

pupils for eventual solution and collective proroativill be a good one.

Farrant, J.S. (1988) saya good head teacher must possess high qualitiekeadership
because, like a general, he cannot win the battl@imself, but only by inspiring those with
whom he serves'The head teacher needs to put his teacher to Task.is because if the
school is left only in his hands good results cammaoone out of the school. A primary school
has six classes the head teacher needs not wark adoall these classes he has to always
assist the teachers’ in the various classes whed be. This however enhances good results
in the school. This equally motivates parents aodegiment since their aim is to achieve
good results. Farrant J.S (1988) further saysstssment requires accurate information that
cannot be gained by remaining remote and aloafien class teachers’ are informed of
evaluation beforehand, they take their time to toeeery aspect they taught during the term
or the sequence. A teacher who is not given timaépare very well for evaluation makes it
not up to date and it equally affects children’spoi. Head teachers must always inform
teachers so as to give them time and space torereyg depending on all what he taught
his children. When the teacher is aware of thesieeelme prepares even the children’s minds

and they write well and collective promotion do naire become a problem.

1.3.5 Motivational strategies in Teaching-learningprocess

Motivation is a salient aspect as far as job outpubncerned. It is rather obvious that when
the teacher is not motivated he puts in very litiegransmitting knowledge to his pupils.
When he is motivated he puts in his best and lesrnempetencies are being developed. For
this reason the government of Cameroon is not urewfthis seen in decree No 85/1904 of
02/08/1985 revalorizing the salaries of Head teesché private sectors of education, decree
No 218/464/MINEDUC of July 24 2000 and decree N63040 of April 25" on Minimum
package are all deliberate attempts to improveeachers conditions and course them to be
committed, reduce repetition rate and collectivenpstion will be a story of the past. The

government has also created Teacher Training (dlegall Divisional Headquarters in the
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Country to facilitate teaching/learning thus redgcthe rate of repetition. The government

had equally build classrooms, opened librariesraadarch allowances have been instituted.
It is based on this that CTQ (2011) observes that

while business often focus on employee satisfactitany schools often struggle to
address critical working conditions- isolating téees in the classrooms with closed
doors, denying them the basic materials to do thair updating with non-essentials
duties, providing them with the little inputs intbe design and the organization of
schools and offering little opportunity for caredgvelopment and professional growth”.

This shows that work climate of other businessa@sdire better than that of teachers. Apart

from the fact that most teachers are poorly pa&y ttho not have full access to the basic
teaching materials. When the teachers are givenghertunity for further studies he/she will
likely not be happy because he will not be ableatmin the level of actualization as
stipulated. This unsatisfaction can lead to stthss endangering poor professional output
thus, leading to collective promotion from one lete the other. Teacher-teacher, and
teacher-hierarchy relation can also determine tlogkiwg climate in schools and affect
teachers” professional output adversely in thessiaom. This leads to poor academic results

thus encouraging collective promotion.

Teacher motivation naturally has to do with teacheattitude to work. It has to do with
teachers desire to participate in the pedagogiccpss within the school environment. It has
to do with teachers’ interest in pupils’ discipliremd control, particularly in classroom.
Therefore it could underlie their involvement ornAavolvement in academic and non-
academic activities which operate in the school..:]. Classroom climate is important in
teachers’ motivation. If a teacher experiencesdlassroom, as a safe, healthy, happy place
with supportive resources and facilities for teahifor optimal learning” (Ofoegbu 2009:
01).

This motivation is seriously likened to working diions. When teachers are poorly treated,

they will certainly develop poor attitudes towartte teaching activity as they would
consider it as suffering. Teachers will not be wattd to teach if they are not given
appropriate teaching materials. When the relatipnshetween teachers and the
administration is not very cordial, the work envingent will become chaotic. This will

normally hinder the pedagogic processes in thedcod increase the repetition rate  of

pupils.

When a teacher is adequately compensated, he/shefficsent in his work Wwhen
professionals’ salaries and some benefits refleeirtinput throughout their career, they are
efficient”.SpanHubson and Sullivan (1995). The time takembyidual teachers to acquire
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basic skills and attitudes to become professiorslssually very long so teachers’ salary

should be received from time to time make them nedffieient.

The strength of any profession depends upon theiesfty of its members. Gaynor (1998)
observes thatlocally determined incentives help to improve teaxs’ performance,
especially in areas where teachers’ salaries ar@”loBennell and Akyeapong (2006:24)
confirm this as they observe thathe degree to which teachers’ are accountable heitt
clients (pupils and students) and their manageea¢hteachers’ and district and national
level managers) has a powerful influence on teaghmotivation level” when teachers’ are
motivated intrinsically and extrinsically, they ab®mund to produce positive results unlike
teachers who lack this pushMotivation in this sense can be considered a pgastor in
teachers’ efficiency. It should however, ever béeddhere that motivation wrongly applied
may discourage teachers’ zeal to work leading icieficy in teaching/learning situation.
Teachers’ effectiveness in teaching/learning issmered an important aspect more than any
other factor in the school system. In spite of ¢he=alities the education community has not
paid much attention on improving teachers’ effemtigss on the recruitment, evaluation,

development, placement and retention of highlyatiife teachers.

Bill and Melinda (2010:03) statémstead of evaluating teachers’ performance aneating
them differently on those bases, teachers are mmijoand rewarded for longevity and
degrees”.According to them compensation should be giveihése who are performing well
in the teaching profession rather than the numlbgrears put in not backed by adequate
output. This situation discourages hard work legdm teachers’ ineffectiveness. When the
teachers’ pay package increases as well as outfmuthe teaching field he becomes more
and more devoted to his job and vice versa. Bil Melinda (2010) further observe that
“great teaching after all is multidimensional ambsld be viewed through multiple lenses”.
A good mastery and effective teaching entails propeasures to improve their practice and
it is of great value to a classroom teacher. Eiffedeachers’ can be rewarded through career
advancement opportunities and financial incentieesnable them to be more efficient thus

reducing the repetition and the idea of collecpvemotion.

“We no longer perform our duties well in the phase¢hese deplorable conditions. We want
to be taken seriously by the government” (IPS* Ne\gency, 2013). This is true because
self esteem is one quality that human beings dhexitot. When teachers feel they are not
given due attention by the various stakeholderg thin to other avenues to make ends meet.
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This makes them inefficient in the classroom ay th@v have a divided attention. Learners
in this case turn to be the losers since much tadtes not given to them by their teachers
and there is little or no learning leading to hrgpetition rate thus the syndrome of collective

promaotion.

Halia et al (2002) states thdeachers and head teachers practically developtlogir own
sense of worth to gain inner most satisfaction fawhieving personal goalsThe ability of

an individual to work is not solely determined Hyetexternal forces but it is out of
conviction for self-esteem in most cases. It shdaddnoted here however that the teacher
needs to experience personal satisfaction and defearengaging in and contributing in
whole school issues. Teachers should be conscibtiein work just like the missionaries.
The school here is seen as a micro unit that tsflge aspirations of the macro society and
when teachers understand the fact that they bsildetomorrows society they will perform

their duties with a lot of consciousness.

The government role in the education of Cameromn@nnot be over emphasized over the
years, the government has taken measures to pr@ndtameliorate the situation of primary
school teachers’ measures like research allowagicedave not solved teachers’ problems.
Apparently primary school teachers’ salaries aré gmod enough to cause them to be
efficient. That is why Kwenti (IPS*-News Agency, 28) observes thdbver the years, the
government has reduced teachers to mere beggangh teachers are well paid they develop
a positive attitude towards their profession anenvthey feel that they are putting so much
efforts for so little salary this dampens their alsrto work and thus they become less
efficient. This situation is further compounded the teacher-pupil ratio in our primary
schools. It is quite common in most of our schdolsee a teacher teaching more than sixty
pupil which is not normal for effective learningogess. “There were 51 pupils per teacher in
Cameroon schools in 1992” according to UNESCO Repdrhis phenomenon of over
crowdedness in most primary schools of Cameroonniede teaching not only boring but
has made teachers to change to other professitis.sifuation is made worst when most
teachers in village schools are made to teach thareone class, thus has also made teachers
not to be very efficient due to their work load.rther, UNESCO (International Conference
On Education, 1996), comments that “reform policresany countries in recent years have
led to the deterioration in the working conditiorf teachers in turn producing a
demoralization, abandonment of the profession,rbsesm are the negative impacts on the

quality of education offered to learners” (Tede$88y). In Cameroon, educational policies
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should be made by experts in the field of educatghen policies concerning education are
drawn by non-educationist, irrelevant issues amsiciered leaving out pertinent issues on
education. This situation is very discouraging aad frustrate a teacher’s zeal to work thus
leading to academic poor performance in which ctile promotion is in no way a possible
solution. It is on this same trend of events thahyi (2009:22) emphasis thahotivation
determines whether a student’'s pursue a task eiatbtically and emphatically [...]
motivated students are likely to pay attention atteéntion is a critical elements in getting
information correctly and kept permanentliere it is correct because when students pursue
their tasks enthusiastically they are likely to elep competences faster than those who
pursue the same activity emphatically. Children vaine motivated store more materials in
their minds than those who are not motivated. Thisvhy‘Absenteeism of teachers is a
reason generally considered to contribute to poduaation in the country’(UNESCO
2011).

The teacher should be there to guide the studerntkass. The “preaching-type” of teaching
was done in the past. Now the teacher is just ilitédor in class and their children learning
are moved to learn since they would not want tbieissmates to be more than them in any
way. The teacher evaluates and motivates pupilgtaasncourages them to learn what they

did not know before there by reducing repetitiopiimary schools.

“[...], teaching aids as the name implies are thinglsich enable the teacher to teach more
effectively or better still which enables the pspib learn more readily. Definitely will
understand more easily if the teacher uses a wgrkimodel or a picture [...]” (Kay,
1971:37)

For learning to take place in children they needde, touch and feel the objects learned.
This sticks into their minds more than when sonmgths introduced to them in abstract
rather than in concrete terms. Teachers should realesthat they teach children using the
various teaching aids. This greatly encouragedidnl to learn what they are taught since
they will live the real situation in the classroonhis is why EkokaMolindo (2000) say®y
content we mean, the actual information, or knogéepertaining to that particular subject”.

1.3.4 Environmental factor and teachers’ efficiency

The relationship between the teacher, parent amekironment where the school is found

has an influence on teaching/learning process.dstmases parents spend far less time with
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their children and teachers’ often face an ongaingggle to provide the basic needs of their
families and their jobs. These pressures can gaasats to participate less in their children
school lives thus the children turn to lazy leadiagpoor academic output. There is a great
need for parents to be actively involved in théildren’s education by having a good social
relation and by providing for their children schaweds. It is also certain that families who
conceive frequent and positive messages from teseheauld likely become more involved

in their children’s education than parents who dbaommunicate with school authority.

According to the National Association of Young [dhen NAEYC (2005)“one way to
foster children’s learning is through joint efforiisvolving both families and schools where
parents and teachers have shared responsibilibescfeating a working relationship that

will help children succeed academicallyi the same way Adprima (2011) stresses that

The most important factor that affects a child'srfpemance in school is parental
involvement. Often parents assume that just serttiigig children to school and looking
at their report cards is enough. Not true! If yoanw to be involved, if you want to
actively participate in the relationship betweenuyohild and the school, there are some
things you can do to make this relationship posiimd productive”.

This really shows that the successful educatioa ohild in the primary school cannot take

place without collaboration from home. This meahat tthe school as an institution is

supposed to establish a program to enhance teammezarents’ relationship. The school has
to communicate to parents at the beginning of tteal year about school policies and
services. Inform them about classroom goals and gifew examples of what the children
will be learning. . This will make parents acquathtwith the school environment. Kay

(1971:36) noted that:

some head teachers do not organize any formal comtdh parents [...] It is very good
that a teacher should be accessible to parentsinvithason [...] contact with parents
will enable the teacher to discover all kinds oéfug things about a child which he never
suspected and this will help him to understanddcait as individuals
The teachers on their part are also expected taireavailable and discuss with the parents

of their pupils. They are supposed to create a odatfle environment for parents to feel free
to share information, task questions and make rewamdations with teachers’. Point out the
projects that involve their children and share iinfation in a way that encourages respectful
two-way communication principles. Parents on thpairt are supposed to create and spend
valuable time to discuss with their children withdlie teacher teaching their children. It is
this relationship that will go a long way to impeoen the poor performances of children and
reduces falling standards in the primary school.sMparents have stayed out of this
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relationship and this should be the reason d'@&revhich collective promotion has failed in
our Cameroonian schools. Generally most parents #haigh may be rich, do not have any
educational background and may not have an ideeecoimg the role a parent is supposed to
play when he/she registers a child in school. spoase to this, the National Association of
Young Children NAEYC (2005) noted that

teachers can let families know how they can beflledmd can participate by preparing
classroom materials, serving on a committee to csetdassroom equipment and
materials, or sharing information about their carseeor hobbies. The more involved
parents are in what goes on in the classroom; tleentikely they are to understand the
teachers’ goals and practice.

Similarly the school institution is supposed toahae parents in classroom activities, give
parents a voice in decisions, plan ahead for psiteacher conferences, and foster good
communication during parent/teacher conferencesRi&rent Teacher Association (PTA).
Parents on their own part are supposed to comntenigth the children about their school.
This includes talking to them about their friendstivities, teachers and assignments, show
enthusiasm about school and home works, set rieajisals for your child and then focus on
one at a time. Help their children get organizesaR down assignments into smaller, more
understanding and management parts. Select basis guch as clothes, homework and
permission slips among other the night before tmdalast minute rushing around in the
morning. Provide a quite study corner at home. @drent is not supposed to do homework
for the child. Family a school represents the prinevironments in which young children
grow and develop and good schools would likely ggdarental involvement in the school
affairs. The foundation for good parent/teacheatrehship is based on mutual respect, open
communication, appropriate discussion and a clederstanding of what is best for each
child.
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CHAPTER TWO

PRESENTATION OF RESULTS AND ANALYSES OF DATA

This chapter seeks to show the extent to whichheracan be blamed for collective
promotion because it has come to increase thendgalitandards of education instead of
improving on standards of education in our primsefiools. Here the population of study,
sampling and sampling techniques. Instrument odlystdata collection plan including the
procedure for the establishment of validity andiafglity of research instruments are

presented. A recapitulative table is presenteleaend of the chapter.

Table 1: Distribution according accessible populatin

SHOOLS MALE FEMALE TOTAL
Government 256 320 576
Catholic 163 253 416
Islamic 70 82 152
Presbyterian 46 53 99
Baptist 62 70 132
Orders(lay private) | 28 56 84
Grand total 625 834 1459

“Source: Regional Delegation for Basic Education Nth West Region
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Schools

Number of Teachers

A-Government Schools

G.S Njavnyuy 10
G.S Melim 14
G.S Bamkikai 10
G.S Kai 06
G.S Ntoh-Nso 12
B-Catholic Schools
C.S Melim 09
C.S Bamkikai 04
S.T.S Kumbo 14
C-Islamic
IPS Bamkikai 10
D-Presbyterian Schools
P.S Kumbo 07
Others(lay private)
PABES 07
Didaviv 17
Grand total 120

Source: Divisional DelegationBasic Education Bui ision
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Table 3: Presentation of variables and the correspaling items on the questions

HYPOTHESIS

ITEMS

Teaching approaches

8,9,10,11,12,13

Classroom Management

14,15,16,17,18,19,

Programme Coverage

20,21,22,23,24,25

Environmental Factors

26,27,28,29,30,31

Dependent Variable- punctuality

32,33,34,35,36,37

Extraneous Variable-Time Factor

38,39,40,41,42,43

Table 4: Calculation of content validity

ltems | Judge 1 | Judge 2| Judge 3| Judge4 Judgeb Cuelfidity | Inter-
Index Judge coef
of validity

1 v v v v 5/5 1

2 v v x v 4/5 0.8

3 v v v v 5/5 1

4 v x v v 4/5 0.8

5 v v x v 4/5 0.8

6 v v v v 4/5 0.8

7 v v x v 4/5 0.8

8 v v v v 5/5 1

9 v x v v 3/5 0.6

10 v v v v 5/5 1
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11

4/5

0.8

12

3/5

0.6

13

5/5

14

4/5

0.8

15

5/5

16

4/5

0.8

17

4/5

0.8

18

4/5

0.8

19

5/5

20

4/5

0.8

21

5/5

22

4/5

0.8

23

4/5

0.8

24

5/5

25

4/5

0.8

26

5/5

27

4/5

0.8

28

3/5

0.6

29

5/5

30

3/5

0.6

31

4/5

0.8

32

4/5

0.8
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33 v v v v x 4/5 0.8
34 v v v v v 5/5 1
35 x v v v v 4/5 0.8
36 v v v x v 4/5 0.8
37 v v x v x 3/5 0.6
38 x v v x v 3/5 0.6
39 v v v v v 5/5 1
40 v x v v x 3/5 0.6
41 v v v v v 5/5 1
42 v x v v x 3/5 0.6
43 v v v x x 3/5 0.6
Total CVi 0.78

The rule states that for the instruments to beedeas valid the average index must
be 0.7 or above. On the table above, the CVI i8 Baked on the results which consider our

instrument as a valid one.

Statistical Procedure used
The Pearson product-moment correlation index vgasl io measure the correlation between

the two variables i.e. dependent and independeiahblas
Formula.

rxy nExy)- 2x) )

n 0¥9)- XY’ Cy)- (2Y)?

Where

n= number of paired observations
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> xY=sum of cross products of X and Y

That is, multiply the corresponding values X andnd sum these products
>y and) x= are sums of X and Y scores respectively.

Y'x* = sum of the squared values of the X scores.

Y'y?= sum of all squared values of the Y scores

(>x) ? = sum of X scores, this sum squared.

(>y) 2 =sum of all Y scores, this sum squared

Data collected from the field with the use of qugstaire are presented in this chapter. This
is done with the use of descriptive and infererdtatistics. This data collected was analyzed
using the Pearson product moment correlation intdsi of independence for two variables.

This data guide the researcher to determine tragioakhip between variables. Firstly we

analyzed the data collected and secondly we véréhhypotheses.

2.1 Descriptive Statistics
The various modalities were used to collect dabanfthe fields and their frequencies and

their percentages. These presentations were falldwea bar chart and literature about the

percentages was given.

Table6: Responses on respondents’ personal informah

No | Item Responses Frequencies Percentages
1 | Sex Male 23 19.0
Female 98 81.0

2 | Religion Christianity 111 91.7
Islam 10 8.3

School Public 56 46.3
Private 40 33.1

lay private 25 20.7




Educational FSLC 9 7.4
Qualification
GCE O/L 35 28.9
GCE A/L 69 57.0
First Degree and above 6.6
Level of Teacher grade | 10 82.6
professional
training Teacher grade I 6.6
teacher grade llI 2.5
Undergoing Training 5 4.1
Not trained 4 3.3
Status of Temporal 31 25.6
Employment
Permanent 6( 49.6
PTA employed 3( 24.8
Longevity in 0-5years 65 53.7
Service
6-10years 32 26.4
11-15years 11 9.1
16-20years 3 2.5
21-25years 4 3.3
31 and above { 5.0

56
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Fig 2: Bar chart on respondents’ personal informaii
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The above table and bar chart show respondentornarsnformation out of the 121
respondents male 23 (19 %) and female 98 (81%etdspondents. This shows that there
are more female teachers in kumbo central Sub-DivisThis less number of male is no
doubt because must men find it difficult copinghwihe demands of little children. They tend
to move to secondary education where children aletea mature. Primary education in
kumbo Central Sub-Division is handled mostly by vesmwho think and care for their

children.

As far as religion is concerned in Kumbo CentrallBuvsion we have Islam 10(8.3%) and
Christianity 111 (91.7%) Kumbo however, is a ciezwdub-division because there is religious
toleration. The combination of these too religionsone Sub-Division however enhances

education in the area.

Equally from the above table and Bar chart it wdugdseen that public schools represents 56
(46.3%), private 40 (33.1%) and lay private 25 720). This is however a clear indication
that the government in her policy of educationdtbby 2015 and current policy of collective
promotion employs teachers in her schools and Bgealable them to be effective and
efficient.Private schools too are not left out thember of teachers employed by private
school 40 (33.1%) shows that education has rea#lgnbtaken seriously by private
individuals. Lay private schools 25 (20.7%), these amission schools like Baptists,
Presbyterians and Islamic schools. This shows e¢ldatcation in the kumbo central sub-
division is a combined effort. These bring abounpetition which leads to efficiency. This

is so because everyone wants to be the best sytem.

From the above table and bar chart as far as acadgumlification is concerned FSLC
represents 9 (7.4%), GCE OJ/L 35 (28.9%), GCE A/L(5%%), first degree and above 8
(6.6%). The numerous teacher training collegdsimbo for example Islamic, Catholic and
Government teacher training colleges has enalsedahool level holders, GCE O/L holders
GCE A/L holders and first degree and above to bensively trained to handle children’s
needs very well in the classroom in this area thahe olden days. O/L takes three years in
the teacher training college while A/L takes oneryeThis duration considering their
academic qualifications as far as primary educasoconcerned enable the primary school

teachers to be equipped with the basic teachinig ski

Again from the above table and Bar chart it cam d&le seen that the level of professional
training represents, teacher Grade 1 100 (82.6&cher Grade 2, 8 (6.6%) teacher Grade 3,
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3(2.5%), undergoing training 5 (4.1%) not traine(B4%). In Kumbo, the number of trained
Grade 1 teachers represent the highest populatiteachers, Grade 2 are simply teachers of
the olden days and represent only a small numbeeawther population in Kumbo central
sub-division. Grade 3 has an insignificant popolatiwhich means most of such teachers
have now gone on retirement. Those undergoingitigitoo are not also left out because
graduates in Kumbo as realised are very much arolimd is simply because most of them

want to raise funds to go to teacher training gatearound.

Equally, from the above table and bar chart thee tgp employment shows temporal 31
(25.6%) permanent 60 (49.6%) and P.T.A 30 (24.8M3.Bhows that as far as primary
school teachers population in kumbo central sulsdim is concerned, the greatest
percentage and numbers of teachers are permarashiets. Teaching is however a noble
profession such that anyone who gets in to teaahithgr by chance or luck will always want
to remain a teacher. The main benefit of a teasheeeing his/her pupils moving ahead in
academics. Temporal teachers are equally very muesent because they belief that most
successful persons in the society begin as prirselngol teachers. They raise money to look
for other areas and also gain experience of workangther avenues from being a primary
school teacher. PTA teachers are very much arospdcally in public schools. Most of
these teachers are already trained but are wof&imgays and means of being intergraded in
to the civil service. Again the government is uratd make up with the teacher demand in
the primary school, for this reason the PTA assisg schools by employing teachers so as
to enhance training of their children’s.

The above table and Bar chart equally shows tlaahers’ teaching experience represents 0-
5 years 65 (53.3%), 6-10 years 32 (26.4%), 11- 45yd1(9.1%) 16-20years 3 (2.5%)
3(2.5%) 21-25 years 4 (3.3%) above 31 years 6 (3%@m the above it could be deduced
that kumbo teacher population is made up mostfyesh men in the field they try to produce
their very best there by enhancing education in Baroentral Sub-division.This is closely
followed by —10 years teaching experience whichfioms the fact that they have just
realised how good the teaching field is and arbingsin to teaching. As they advance in age
we find out the number keeps on reducing to haweesgood rest. Most of them especially
female go back home to rest, some equally go oettduill health and also for greener
pastures.



Table7: Respondents data onteaching approaches
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No | Item Responses Frequencies Percentages
8 | Answers are always Strongly agree (SA) 20 16.5
provided for pupils
questions agree (A) 51 42.1
Strongly Disagree 14 11.6
(SD)
Disagree (D) 24 19.8
Neutral (N) 12 9.9
9 The teacher always meetStrongly agree (SA) 52 43.0
up with his/her lesson
objectives agree (A) 50 41.3
Strongly Disagree 3 2.5
(SD)
Disagree (D) 12 9.9
Neutral (N) 4 3.3
10 | The teacher interacts | Strongly agree (SA) 108 85.1
with his/her pupils during
lessons agree (A) 18 14.9
Strongly Disagree 0 00
(SD)
Disagree (D) G 00
Neutral (N) 0 00
11 | The teacher evaluates | Strongly agree (SA) 88 68.6
his/her pupils always
agree (A) 35 28.9
Strongly Disagree 0 0.0
(SD)
Disagree (D) 2 1.7
Neutral (N) 1 .8
12 | The teacher attends Strongly agree (SA) 8b 70.2
pedagogic seminars
agree (A) 34 28.1
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always Strongly Disagree 0 0.0
(SD)
Disagree (D) 1 .8
Neutral (N) 1 .8
13 | The teacher prepares | Strongly agree (SA) 10 82.6
lesson notes on weekly
bases agree (A) 15 12.4
Strongly Disagree 0 0.0
(SD)
Disagree (D) 3 2.5
Neutral (N) 3 2.5
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Fig.3 : Bar chart on teaching approaches
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The table and bar chart shows respondents for gliendteachers’ teaching approaches
and teachers’ efficiency”. Out of the 121 responsgl@® (16.5%) strongly agree, 51 (42.1%)
agree, 14 (11.6%) strongly disagree,, 24 (19.8%agiee, and 12 (9.9%), were neutral. This
number responded for that fact that answers arayalyrovided for pupils questions. Here
the highest number of respondents agreed thatath&yer pupils’ question. The main aim of
teaching learning is that no child carries any ddwme. Also a good number of them did
not only agree but strongly agreed. Some teachersgty disagree that they do not answer
pupils’ questions be because of very large claas and some pupils are always there to
disturb the teachers with unnecessary questionserQeachers equally disagree that they
don’t answer pupils’ questions. Some teachers werally neutral, definitely they do not

know whether they answer or not.

The second item here is to know if teacher alwayetmup with his/her lesson
objectives. The table and bar chart above showeat @ut of 121 respondent,
52(43%)strongly agreed, 50(41.3%) agreed, 12 (pdi%agreed, 3 (2.5%) strongly disagree
and 4 (3.3%) wereneutral. The above figures shawtdachers in Kumbo make sure that his/
her lesson objectives are being attained. They kwbat a lesson objective is all about and
make sure that his/her pupils move progressivetiyst@adily.

There are still others who do not meet up withrtlesson objectives. This therefore means
the teacher is not efficient in his classroom. Thekes collective promotion to be a problem
most especially amongst the slow learners. A nunobeeachers are still neutral, meaning
that they do not carry on the work effectively lass. The aim of the teacher in any case is to
use any means to meet up his lesson objectivasyibne does not do that it therefore means
that there is a serious problem.

The third item is to verify if teacher interactsthvhis/her pupils during the lesson.
Out of the 121 respondents, 103(85.1%) stronglgeayr18(14.9%) agreed, 0 (00%) strongly
disagreed, 0 (00%) disagree and 0 (00%) remainettate\WWhen there is an inter-change of
ideas in a classroom, teaching learning is maderedere is understanding because ideas
do not only come from a particular direction, ewerg's opinion counts making the
classroom lively. The highest number of teachersngly affirms this accession, a good
number of them too agreed that they interact whiirtpupils during lessons. No teacher

strongly disagree, disagree or remained neutralpdination that teachers have realised that
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their children are not empty vessels that knowlethye be poured inside and that they have

ideas that need only to be guided.

The fourth item is on whether teachers do evalttee children always. Out of the
121 respondents, 83 (68.6%) strongly agreed, 359%2B8 agreed, 2(1.7%) strongly
disagreed, 1( 0.8%) disagreed, and 1(0.8%) howewveained neutral. Evaluation especially
sequential evaluation is very important in a prignschool system. There are six sequences
in an academic year, normally done on monthly bas&ghich children are being evaluated
to see whether the competences set aside for egaersce has been achieved. A teacher who
fails to evaluate is neither helping himself nog pupils. From the statistic above it could be
deduced that a good number of teachers have coaahtiitm self to carry out this. This is
however very good for a teacher and even childrehparents. A few teachers still disagree
with the fact that they don't evaluate their chédr This could be because of too much
extracurricular activities and public holidays tlme to disturb teaching learning in the

primary school.

The fifth item is teachers attend pedagogic semiaivays. From the above table and
chart, out of the 121 respondents, 85 (70.2%) gtyoagreed, 34(28.9%) agreed, 0(00%)
strongly disagreed, 1(0.8%) disagreed, 1(0.8%) meagral. Seminars are a good ground for
teachers to update and refresh their minds. Dwg@érginars new approaches are learned like
Competent Base Approach(CBA), New Pedagogic Appr@deA). A teacher who do not
attain follows but the old methods and cannot nagetvith the changing times. The statistics
above shows that the highest number of teachessdafiedagogic seminars, a few of them
disagreed and only one teacher was neutral. Theans#hat seminars have been given the

place it deserves in Kumbo central sub division.

The sixth item is on whether teachers prepare teastes on weekly bases. From the
above table and bar chart, out of the 121 respdad#d0(82.6%) strongly agreed, 15(12.4%)
agreed, 3(2.5%) disagreed, 0(00%) strongly disagaeel 3(2.5%) were neutral. Lesson note
preparation and presentation is an integral paréathing learning processes. A teacher who
prepares his/ her lesson well using good and effidiext books, consulting the internet and
resource persons is likely to use good methodstectthiques to enhance knowledge in his
learners. One who does not prepare well finds Hinnsissing and at times the children can
be very challenging when they discover how unpreghdheir teachers are. From the above
statistics, it could be seen that the greater nurabeeachers prepare their lesson on weekly
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bases. Here the scheme of work is followed on webkkes and the children are not left
behind. A good number of teachers equally agreatttiey prepare their lessons weekly. No
teacher strongly disagreed and a few of them desayand a few were neutral. This shows
that teachers can fail to prepare lesson eitheausec of poor health and something can

happen to stop them doing so on weekly bases.

Table8: Respondents data on classroom management

No | Item Responses Frequencies Percentages
14 | Classroom Strongly agree (SA) 2P 18.2
management is not
a problem Agree (A) 47 38.8
Strongly Disagree (SD) 19 15.7
Disagree (D) 33 27.3
Neutral (N) 0 0.0
15 | The teacher Strongly agree (SA) y 1.7
maintains
discipline in class Agree (A) 8 6.6
by beating Strongly Disagree (SD) 50 48.8
Disagree (D) 46 38.0
Neutral (N) 6 5.0
16 | Most classes are Strongly agree (SA) 21 17.4
over crowded
Agree (A) 41 33.9
Strongly Disagree (SD) 17 14.0
Disagree (D) 4( 33.1
Neutral (N) 2 1.7
17 | The teacher teaches Strongly agree (SA) 32 26.4
alone in class
Agree (A) 49 40.5
Strongly Disagree (SD) 10 8.3
Disagree (D) 28 23.1

Neutral (N) 2 1.7
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18 | Most parents help | Strongly agree (SA) 30 24.8
in disciplining their
children at home Agree (A) n 58.7
Strongly Disagree (SD) 3 2.5
Disagree (D) G 5.0
Neutral (N) 11 9.1
19 | My pupils are the Strongly agree (SA) 2 1.7
worst i have ever
taught Agree (A) 6 5.0
Strongly Disagree (SD) 64 52.9
Disagree (D) 45 37.2
Neutral (N) 4 3.3
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The table and bar chart above is on whether classrmanagement is not a problem. Out of
the 121 respondents, 22(18.2%) strongly agreed3843%) agreed, 19(15.7%) strongly
disagreed, 33(27.3%) disagreed and 0(00%) nedtralould be deduced that classroom
management has a bit of problem. This is seen thmmumber of respondents who strongly
agreed and agreed respectively. This could be Becalularge class sizes in public schools
and definitely management becomes a serious prolBdnddren learn very well in small

class sizes where the teachers can detect andiadivaual problem. But when classes are
too large that cannot be possible. However somehéza disagree that it is not a problem.
This shows that they have adopted ways and meamasnalling their pupils in class. Also no

teacher is neutral this means that they are awdheaangers of a large class size.

The second item is on whether the teachers maiwligcipline in class by beating.
Out of the 121 respondents, only 2(1.7%) strongjyeed, and 8(6.6%) agreed, that they
discipline their pupils by beating. 59(48.8%) stghyndisagreed, 46(38%) disagreed, that they
still discipline their pupils by beating. 6(5%) wehowever neutral. The human right
activists, churches, parents and NGOs have allerondd beating as a means of punishment
in our school system. But an African child most & be shown a wipe for him to adjust.
Most respondents strongly disagreed and disagesgzbctively. This shows that the teachers
have realised that beating is not the only forrpufishment and resulted to other means like
kneeling, standing, depriving the child from goimgt during break. A few teachers are still
neutral but however some teachers still stronghged) and agreed that they use beating as a
form of punishment in their classes which is araittebe discouraged.

The third item is on whether classes are overcenswdut of the 121respondents,
from the above table and bar chart, 21 (17.4%nsgtyoagreed, 4 (33.9%) agreed, 17(14%)
strongly disagreed, 40 (33.1%) disagreed and 24)Leutral. From the statistic above it
could be seen that respondents still agree andgyr@gree respectively. These show the
available classes are overcrowded. This is so Isecdlne government offers free and
compulsory education at the primary level and Kunshaot an exception. Most parents send
their children there so as to avoid the high cogirivate and lay private schools. The number
that strongly disagreed and disagreed that ther@isver crowdiness in their classes are
those children found in private schools. This bsirsdpout reduced number of pupils in the
classroom. Only a few respondents are neutral ah@utvhole idea.
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The fourth item is on teacher teaches alone issclerom the above table and bar
chart out of the 121 respondents, 32 (26.4%) styoagreed, 49(40.5%) agreed, 10 (8.3%)
strongly disagreed 28(23.1%) disagreed and 2 (117@@jral. From the above, it could be
deduced that teachers still teach alone in cla3$es.is seen from the number of respondents
who strongly agree and agree respectively. A pynsahool teacher is not an all round
person. A teacher will not teach both arts andnegiesubject alone. Even foreign languages
like French in Kumbo central sub division only avfeeacher s strongly disagree and disagree
respectively that they teach alone in their clas§bas however happens in such schools that

strive for academic excellence. Only a few teachezshowever neutral to this view point.

The fifth item is on whether most parents helgligciplining their children at home.
From the above table and bar chart, out of ther&&pondents, 30 (24.8%) strongly agreed,
71(51.8%) agreed, 3(2.5%) strongly disagreed, 6(8&ggreed and 11(9.1%) were neutral.
A disciplined pupil in class comes from a disciplihrhome. So the home is the first educator
of the child and such children pose no problenhé&téacher as far as discipline is concerned.
Most respondents strongly agreed and agreed resggctto this assertion. A few
respondents strongly disagreed and disagreed gqtelthis assertion. However, some
respondents are still neutral to this idea.

The sixth item is on whether an individual teath@upils are the worst they have
ever taught. From above table and bar chart, ouh@f121 respondents, only 2 (1.7%)
strongly agreed, 6 (5%) agreed, 64 (52.9%) strodgggreed, 45 (37.2%) disagreed and 4
(3.3%) remained neutral. A bad class in any pringatyool setting depends on the actors in
education especially the teacher. When parentgy hum their children in a bad way they
bring such problem to the classroom. Some childrenause of peer groups’ influence
become uncontrollable. The teacher who does notemhss/her class very well makes it a
problem even to him. Very few teachers stronglyeadgrand agreed respectively to the fact
that they have the worst set of children in th&asses. Most teachers strongly disagreed and
disagreed while a few teachers are neutral. Thdsedisagreed and strongly disagreed have

mastered pupils’ problem very well and have knoww o manage them.



Table 9: Respondents data on program coverage
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No | Item Responses Frequencies Percentages
20 | The teacher organizesStrongly agree (SA) 3 29.8
catch up classes for
pupils Agree (A) 69 57.0
Strongly Disagree (SD 5.8
Disagree (D) 1 5.8
Neutral (N) 2 1.7
21 | The teacher follows | Strongly agree (SA) 8 71.9
the scheme of work
strictly Agree (A) 32 26.4
Strongly Disagree (SD 0.0
Disagree (D) 1 .8
Neutral (N) 1 .8
22 | the teacher uses manmystrongly agree (SA) 7 59.5
books to prepare
his/her lesson notes | A9re€ (A) 44 36.4
Strongly Disagree (SD 2.5
Disagree (D) 2 1.7
Neutral (N) 0 0.0
23 | my work load is Strongly agree (SA) 1 14.9
sufficient for me to be
efficient Agree (A) 30 24.8
Strongly Disagree (SD 2 174
Disagree (D) 5( 41.3
Neutral (N) 2 1.6
24 | Take home Strongly agree (SA) 4 36.4
assignment is given to
pupils at the end of Agree (A) 65 53.7
each day Strongly Disagree (SD 2.5
Disagree (D) 6 5.0




71

Neutral (N) 3 2.5

25 | The head teacher Strongly agree (SA) 1 14.9
follows up teachers i

their teaching IearningAgree (A) 30 24.8

Process Strongly Disagree (SD 2 17.4

Disagree (D) 5( 41.3

Neutral (N) 2 1.6
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The first one is to verify whether teacher orgasisatch up classes for his pupils. From the
table and bar chart above out of the 121 respoad86(29.8%) strongly agreed, 69(57%)
agreed, 7(5.8%)strongly disagreed, 7(5.8%) disagaee 2(1.7%) however were neutral. In
a primary setting, the programme always needs todvered for each year if pupils must
perform well in their academics. Due to certainwdibes that are not in the curriculum (extra-
curricular) activities, the teachers hardly meetiiln their programme, such as youth week,
bilingualism week, field trips, visits etc. The sdh programme in any class needs to be
covered always and for this reason catch up clamsesrganised to meet up with the school
programme. From the above statistics most teactersgly agreed and agreed respectively
that they organise catch up classes. Very few tracttrongly disagreed and disagreed that

they don’t do it and some are still neutral witkadof catch up classes.

Secondly, the question on whether the teachelewidheir scheme of work strictly,
out of the 121 respondents 87(71.9%) strongly afjr82(26.4%) agreed, 0(00%) strongly
disagreed, 1(0.8%) disagreed and 1(0.8%) was nelitta scheme of work is what guides
the teacher to progress with his work. This is etian weekly bases. This means that if a
teacher doesn't follow it he/she will be left bethirr-rom the above figures it could be seen
that most teachers strongly agreed and agreedctesgeg to the fact that they do follow their
schemes of work strictly. This makes them to tefaoim simply to complex and from known
to unknown. However, a few teachers strongly desadrand disagreed that they do not
adhere strickly to their schemes of work. This shiawvat a Kumbo teacher knows the

importance of covering theirschemes on the prinsahpol setting.

Thirdly, the question on whether the teacher gsesiany books to prepare his lesson
notes. From the above table and bar chart, outefl21 respondents, 72(59.5%) strongly
agreed, 44(36.4%) agree, 3(2.5%) strongly disagr@edl.7%) disagreed and 0 (00%)
neutral. A good lesson note is prepared using dertlbooks, internet and some resource
persons. A teacher who uses all these is boundrtee ©ut with so many useful ideas to the
lesson. A good number of teachers strongly agreeldagreed that they use many books to
prepare lesson notes. This however helps in diyargi knowledge of both learners and the
teachers. A few teachers strongly disagreed araydied respectively. This however shows
that they are still left behind as far as lessote poeparation is concerned.Individual teachers

and why not pupils work well when they have divadssas.
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Fourthly, the question on whether the work loadufficient for individual teacher to
be efficient shows that out of the 121 respondd®d4.9%) strongly agreed, 30(24.8%)
agreed, 21 (17.4%) strongly disagreed, 50(41.3%ggieed and 2 (1.6%) were neutral. From
the table and bar chart above, teachers are ngtwikla the much work load they have which
makes them less efficient. However some teachadsthiis very okay for them. These are
those who did not get into the teaching profesfiecause they wanted to earn a living but

because they really have the passion for teaching.

Fifthly, the question on whether take home assignnsegiven to pupils at the end of
each day shows that out of the 121 respondentS4¥(@ strongly agree, 65(53.7%) agree,
3(2.5%) strongly disagree, 6(5%) disagree and %2.Bemained neutral. Take home
assignments are an integral part of teaching/legrnn the primary school. These
assignments help parents to assist their childrehe process and equally reduce the rate at
which pupils play after school. Most teachers gitpragreed and agreed respectively that
take home assignments are given to pupils. A femvbars of teachers strongly disagreed and
disagreed that they don’t give take home assignnitowever, very few teachers are neutral

with the idea of take home assignments.

Sixthly, the option on whether the head teachdovolup teachers in the teaching
process shows that out of the 121 respondent, 1®/d)4strongly agreed, 30 (24.3%) agreed
21(17.4%) strongly disagreed 50 (41.3%) disagreed, 2 (1.6%) were neutral. Teachers
follow up by the head teacher is very importanthi@ primary school because this enable the
lazy ones to seat up, and to assist the teachguastion where he or she is lacking in the
teaching learning process. From the above it cbeldeen that very few teachers strongly
agreed and agreed to this issue respectively. Al gmmonber of teachers strongly disagreed

and disagreed respectively; however a few teadrerstill neutral to this view point.
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No | Item Responses Frequencies| Percentages
26 | Parents come to | Strongly agree (SA) 22 18.2
school to follow up
their children Agree (A) 69 57.0
Strongly Disagree (SD) 6 5.0
Disagree (D) 17 14.0
Neutral (N) 7 5.8
27 | The head teacher isStrongly agree (SA) 35 28.9
always in good
terms with his/her | Adree (A) 68 56.2
teachers and Strongly Disagree (SD) 5 41
parents
Disagree (D) 10 8.3
Neutral (N) 3 25
28 | | am motivated to | Strongly agree (SA) 15 12.4
teach by parents
Agree (A) 46 38.0
Strongly Disagree (SD) 22 18.2
Disagree (D) 34 28.1
Neutral (N) 4 3.3
29 | The head teacher | Strongly agree (SA) 45 37.2
inform teachers
prior to any Agree (A) 57 47.1
Inspection Strongly Disagree (SD) 4 33
Disagree (D) 15 12.4
Neutral (N) 0 0.0
30 | There are suitable | Strongly agree (SA) 32 26.4
didactic material in
my classroom Agree (A) 60 49.6
Strongly Disagree (SD) 9 7.4
Disagree (D) 19 15.7
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Neutral (N) 1 8
31 | Some teachers Strongly agree (SA) 35 28.9
/parents do not
properly understang”9ree (A) 63 52.1
the concept of Strongly Disagree (SD) 12 9.9
collective
promotion in Disagree (D) 9 7.4
primary school
Neutral (N) 2 1.7
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Fig. 6: Bar chart on environmental factor
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The table and bar chart above shows respondersigbmees on environmental factors.
The first question on whether parents come to dctwo@llow up the children. Out of the
121 respondents 22(18.2%) strongly agreed, 69(5agt¢ed, 6(5%) strongly disagreed,
17(14%) disagreed, and 7(5.8%) were neutral. Pyineglucation is a combined effort of
parents, teachers and children. Parents are supposaways call round the school from
time to time to follow up their children and to Icdie teacher’s attention to any abnormal
behaviour noticed at home so that they can hamdle a team. From the above statistics it
could be seen that the highest number of resposdémingly agreed and agreed respectively.
This confirms that most parents know that they@agners in the business of education of
their children, while very few respondents strondilyagreed and disagreed respectively that
they do not make any attempt to follow up theiddi@n progress in school. This could be
those parents who have very tide schedules and firdifficult following up the children in

school. There is still a very small numbers whoagrad neutral to this whole issue

The question on whether the head teacher is alimaysod terms with his/her parents
and teachers, out of the 121 respondents 68 (56a2f¥&ed, 35 (28.9%) strongly agreed,
5(4.1%) strongly disagreed, 10(8.3%) disagreedHBdb% were neutral. Primary education
is a very important stage of education of the childe head teacher, the parents and teachers
must work together to enhance teaching/learningtuti®ns. Some of these respondents still
remained neutral showing that some teachers drerséiware of what happens around them

in school.

The question on whether teacher is motivatedaohdy parents shows that out of the
121 respondents 15(12.4%) strongly agree, 46(389®ea 22(18.2%) strongly disagreed,
34(28.1%) disagree and 4(3.3%) were neutral. Tavaiat means to give somebody courage
to keep up what he does which could be moral, n@tand most importantly a cordial
relationship. For teaching learning to take pladeacher needs to be motivated by parents
this will give the teacher needs to be motivategasents. This will give the teacher courage
to continue doing his job as his/her parents akenidehim/her. From the above, the greater
number of respondents strongly agreed and agreddlriby are motivated by the parents.
Equally, a good number of them strongly disagreetlidisagreed that they are not motivated
by parents. This shows that some parent do nouleérstand the part teacher motivation
plays in the educational system. Also some teaaeenained neutral to this whole issue.
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From the above table and bar chart above, on whéted teachers always inform
their teachers prior to any inspection, out of 124 respondents 45(37.2%) strongly agreed,
57(47.1%) agreed, 4(3.3%) strongly disagreed, 18042 disagreed and 0(00%) neutral.
School inspection makes the teacher to prepargeasgnt his lessons well. A head teacher
who doesn’t inform the teacher puts them in a cesdusituation. On the other hand,
unannounced visits are still good because it gavetsue picture of the classroom. The
statistics above show that the highest number dichers strongly agreed and
agreedrespectively that they are always informedmnyf inspection by the head teachers. A
limited number of them strongly disagreed and dised respectively on this issue. This
shows that some head teachers have not yet seamedaeof informing their staff for an
inspection which is however very dangerous to #aehers concerned. However no teacher

was neutral meaning that all of them are awareldsl inspection.

The question on whether teachers have suitabblcticdmaterials in their classroom,
out of the 121 respondents, 32(26.4%) stronglyejr60(49.6%) agreed, 9(7.4%) strongly
disagreed, 19(15.7%) disagreed and 1(0.8%) ne@haldren learn well when they see touch
and feel the objects. A primary school teacher agedlways teach using concert teaching
materials. If they are absent learning cannot taleee in an abstract manner. From the
statistics above, the highest numbers of respordanbngly agree and agree respectively
that they have suitable didactic materials in the@ssroom. A few of the still strongly
disagree and disagree respectively. This shows tthey don’t really understand what
children need. One of the respondents is neutréhamn

The concept on whether some teachers, parentsotd@roperly understand the
concept of collective promotion shows that out e 121 respondents 33(28.9%) strongly
agreed, 63 (52.1%) agreed, 9(7.4%) strongly disafjr&é2(9.9%) disagreed and 2(1.7%)
neutral. Collective promotion is an idea that wasught up by the government and
educational stake holders in 2006. This came teestile problem of constant repetition in
the primary school. According to this, pupils avébe collectively promoted at the same level
and not across levels, that is Level 1-classesaodetwo,level 2-classes three and four, level
3-classes five and six. From the look of thingsepgs and some teachers still promote
children across levels. This is confirmed by thghhiigures that strongly agreed and agreed
respectively. However a few of them disagreed drahgly disagreed to this assertion. Most
of these teachers are those who have attended qmpdageminars and workshops on

collective promotion. Some few teachers were howaeetral to this idea.
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1°2)

No | Item Responses Frequencies Percentage
32 | | am always present | Strongly agree (SA) 57 47.1
on duty every
working day Agree (A) 52 43.0
Strongly Disagree (SD) 3 2.5
Disagree (D) 9 7.4
Neutral (N) 0 0.0
33 | | take time to Strongly agree (SA) 73 60.3
prepare and present
my lessons Agree (A) 48 39.7
Strongly Disagree (SD) 0 0.0
Disagree (D) 0 0.0
Neutral (N) 0 0.0
34 | lassign and correct | Strongly agree (SA) 72 595
pupils work always
Agree (A) 47 38.8
Strongly Disagree (SD) 1 .8
Disagree (D) 1 .8
Neutral (N) 0 0.0
35 | | always use didactic | Strongly agree (SA) 47 38.8
materials to teach
Agree (A) 72 59.5
Strongly Disagree (SD) 1 .8
Disagree (D) 1 .8
Neutral (N) 0 0.0
36 | | am never bias in Strongly agree (SA) 67 55.4
teaching my pupils
Agree (A) 51 42.1
Strongly Disagree (SD) 1 .8
Disagree (D) 2 1.7
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Neutral (N) 0 0.0

37 | | provide remedial Strongly agree (SA) 52 43.0
lessons to pupils

having difficulties in | A9ree (A) 57 47.1

learning Strongly Disagree (SD) 4 33

Disagree (D) 5 4.1

Neutral (N) 3 25
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From the table and bar chart above out of the ¥Xbandents, who responded on
whether a teacher is always in class during hisiseeching period, 57(47.1%) strongly agreed,
52(43%) agreed, 9(7.4%) strongly disagreed, 3(2.d&ggreed and 0(00%) neutral. A primary
school teacher must always be in class every wgréay since he/she in most cases is the lone
person in class. This caused children to becomg r@wdy for the teacher’'s absence to be
noticed. The highest number of respondents stroagtged and agreed respectively on the fact
that they are always in school to teach. A veryitboh number strongly disagreed and disagreed
respectively on this issue. This shows that masthers in the Kumbo central sub-division are
aware of the fact that they need to be in classyes&hool day and no teacher was neutral on this

point.

Secondly, the option on whether teachers take tomgrepare and present their lesson
notes show that out of the 121 respondents, 73¥60<rongly agreed, 48(39.7%) agreed, 0
(00%) strongly disagreed, 0(00%) disagreed and%jOQeutral. Lesson not preparation and
presentation is a very integral part of teachirarieng. A teacher needs to consult many text
books, internet and even resource persons to carhavith a good lesson to present to the
children. For pupils to understand well, the teaameeds to teach from known to unknown,
simple to complex and from abstract to concreteecibjMost teachers strongly agreed and
agreedthat they prepare and present their lesstas meell. No respondent strongly disagreed
and disagreed or remained neutral which an inadinatiat they know very well the importance

of preparing and presenting well their lesson notes

Thirdly, the option on whether teachers assignardect pupils work always shows that
out of the 121 respondents, 72 (59.5%) strongleedy 47(38.8%) agreed, 1(0.8%) strongly
disagreed, 1(0.8%) disagreed and 0(00%) neutrakigAments, both class and home
assignments are very good way of making the cmldoework. But when they are not marked
by the teacher it leaves children at a dilemma leedhey do not know whether they have
understood the lesson or not. From the above titeebt numbers of teachers strongly agree and
agree respectively that they assign and correat theils work. However a few teachers
strongly disagreed and disagreed and no teachezusal meaning that they are aware of the

part assignments play in the teaching lesion.
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Fourthly, the option on whether teachers always didactic materials to teach shows
that out of the 121 respondents 47(38.8%) stroagheed, 72(59.9%) agree, 1(0.8%) strongly
disagreed, 1(0.8%) disagreed and 0(00%) neutraladdic materials are very useful in the
teaching/learning process most especially in thehtmg of primary pupils. Children learn more
when they touch and feel real objects. The teasbeds to teach each subject alongside teaching
objects which are suitable for the lesson. The aldable and bar chart show that the greatest
number of teachers strongly agreed and agreed atesglg that they use suitable didactic
materials in their teaching learning process Onlgvaof them strongly disagreed and disagreed

respectively on this issue. No teacher was neatrahis idea.

Fifthly, the option on whether the teacher is nelvias in teaching his or her children
shows that out of the 121 respondents 67(55.4%hgly agreed, 51(42.1%) agree, 1(0.8%)
strongly disagreed, 2(01.7%) disagreed and 0(0@4bral. A teacher is not supposed to treat his
or her children differently in the process of taaghand learning. All of them have the same
right in class. These children are given to thenthigyparents and the state to mould their young
minds. They should be given the same treatmeritarclassroom. From the above statistics the
highest number of teachers strongly agreed andcedgtet that they do not show any form of
bias to their children in class. A few of them sgty disagreed and disagreed respectively. No

respondent is neutral in this case.

Sixthly, the option on whether teachers provide edia lessons to pupils’ having
difficulties in learning indicates that out of tH&1 respondents 52(43%) strongly agreed,
57(47.1%) agreed, 5 (4.1%) strongly disagreed 5862 disagreed and 0(00%) neutral. Remedial
lessons are a good way of making children who ddallow up during normal lessons to make
up for collective promotion to be a success. Teatimeed to make sure that pupils’ develop the
competence set aside for each level. This can lomlgone via a close follow up of those slow
learners in class. From the above statistics itdcbe seen that the highest number of teachers
strongly agreed and agreed respectively to this.ide few of the strongly disagreed and

disagreed and some teachers however are stillai¢otihe idea of remedial lessons.
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Inferential statistics

Hypothesis one
Correlations

Teacher Teaching

Efficiency | Approaches

Teacher Efficiency Pearson Correlatig 1 884"

Sig. (2-tailed) .00d

N 121 121

Teaching Pearson Correlati 884" 1
Approaches Sig. (2-tailed) .000

N 121 127

** Correlation is significant at the 0.01 leveHg@iled).

Teaching Approaches

O Observed
4.007] o o o — Linear
3.00 [e]
2.00
1.00 P T T
1.00 2.00 3.00 4.00

Teacher Efficiency

The table and the graph above present data onitgeaproaches and teacher efficiency
in the primary school. Looking at the level of sfgrance at alpha 0.05, we have 0,00. The rule
states that the null or statistical hypothesis khdoe rejected and the alternative hypothesis
retained if the level of significance is less tita@5 and more than 0.05 respectively. Based on

these results we move forward to retain the altermahypothesis which states that there is a
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significant relationship between teaching approadmad teachers efficiency. Alternatively, the
Pearson product correlation index of 0.884 showasttrere is significant association between the
variables under study. This index is positive aigh lthus implying that the relation is high and

important.
Hypothesis two

Correlations

Teacher program

Efficiency coverage
Teacher Pearson Correlati 1 654"
Efficiency Sig. (2-tailed) 000
N 121 121
program coveragPearson Correlatig 654" 1

Sig. (2-tailed) .000

N 121 121]

**_Correlation is significant at the 0.01 leveHg&iled).

program coverage

O Observed
5.007] o — Linear
4.00 o o
3.007] (0] o o
2.00-P (o]
1.00— T T T
1.00 2.00 3.00 4.00

Teacher Efficiency
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The table and the graph above present data on gmoge coverage and teacher
efficiency in the primary school. Looking at theé¢of significance at alpha 0.05, we have 0,00.
The rule states that the null or statistical hypsth should be rejected and the alternative
hypothesis retained if the level of significancéeiss than 0.05 and more than 0.05 respectively.
Based on these results, we retain the alternatjymthesis which stipulates that there is a
significant relationship between program coveragd teachers efficiency. Alternatively, the
Pearson correlation index of 0,654 shows that thersignificant association between the

variables under study. This index is positive andderate thus implying that the relation is

important.
Hypothesis three
Correlations
Teacher Classroom
Efficiency | managemenf
Teacher Efficiency Pearson Correlatig 1 837
Sig. (2-tailed) .00d
N 121 12
Classroom Pearson Correlati 837" 1
management Sig. (2-tailed) .00d
N 121 127




Correlations

Teacher Classroom
Efficiency | managemenf

Teacher Efficiency Pearson Correlatig 1 837
Sig. (2-tailed) .00d
N 121 121

Classroom Pearson Correlati 837" 1

management Sig. (2-tailed) .00d

N 121 127

**_Correlation is significant at the 0.01 leveHg@iled).

program coverage

5.007

4.001

3.007

2.007

1.00—
1.00

T
2.00 3.00

Teacher Efficiency

O Observed
— Linear
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The table and the graph above present data onratessmanagement and teacher

efficiency in the primary school. Looking at theé¢ of significance at alpha 0.05, we have 0,00.

The rule states that the null or statistical hypsth should be rejected and the alternative

hypothesis retained if the level of significancéeiss than 0.05 and more than 0.05 respectively.

Based on these result we move forward to retairalieenative hypothesis which states that there

is a significant relationship between classroom agament and teachers efficiency.

Alternatively, the Pearson product correlation d¥ 0,837 shows that there is significant
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association between the variables under study. imtlex is positive and high thus implying that
the relation is high and important.

Hypothesis four

Correlations

Teacher Environmentelt
Efficiency | Factors
Teacher Efficiency Pearson Correlatig 1 643"
Sig. (2-tailed) 000
N 121 127
Environmental Pearson Correlatig 643" 1
Factors Sig. (2-tailed) .000
N 121 121]

**_Correlation is significant at the 0.01 leveH@iled).

Environmental Factors

O Observed

5.00 o — Linear
4.00 (0] S [©)
3.007 [e]
2.00-P [e]
1.00 T T T
1.00 2.00 3.00 4.00

Teacher Efficiency
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The table and the graph above present data onoemvéntal factors and teacher
efficiency in the primary school. Looking at theé¢of significance at alpha 0.05, we have 0,00.
The rule states that the null or statistical hypets should be rejected and the alternative
hypothesis retained if the level of significancéeiss than 0.05 and more than 0.05 respectively.
Based on these result we move forward to retairalieenative hypothesis which states that there
is a significant relationship between environmefdators and teachers efficiency. Alternatively,
the Pearson correlation index of 0,643 shows thaittet is significant association between the
variables under study. This index is positive aigh lthus implying that the relation is moderate

and important.

Summary of results

Hypotheses alpha Level of Pearson Decision position
significance | correlation taken

Hypothesis 1 0.05 0.00 0.884 Ha retained 1st

Hypothesis 2 0.634 Ha retained 4th

Hypothesis 3 0.834 Ha retained 2nd

Hypothesis 4 0.643 Ha retained 3rd

The main objective of this chapter was to preseatdescriptive and inferential statistics
on the variables of study. The descriptive datpresented in tables and bar charts while the
inferential data enhances the test of hypothesas.oOthe four hypotheses tested all of them
showed that there is a significant link betweenitiftependent and dependent variables. Based
on this we can conclude that teachers efficiengydhearing on collective promotion of pupils

in the primary school. The discussion of finding8 lae done in the next chapter.
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CHAPTER THREE
INTERPRETATION OF RESULTS

3.0 Introduction

This chapter is titled interpretation of results.it, we have presented a summary of
findings, discussions of findings, recommendatiossiggestions for further study and
conclusions. The data was collected using questiomnvhich has been presented in tables and
bar charts using the Pearson Product Moment Ctioeléndex. The Rationale for doing the
statistical analysis was to determine the relahigndetween variables. The data is merely
descriptive and inferential in nature. In the fidace we shall deal with the summary and
discussion of the findings. Secondly, recommendatwill be made to teachers, parents and to

the government. Suggestions for further researah b made at the end.

3.1 SUMMARY OF FINDINGS

This study was made to assess the extent to whedcthers' efficiency influence

collective promotion in the primary school. Forstitie following findings were arrived at.

* There is a significant relationship between teaglapproaches and Teachers’ efficiency
in the primary school.

 There is a significant relationship between classromanagement and Teachers’
efficiency in the primary school.

* There is a significant relationship between progcawverage (curriculum) and Teachers’
efficiency in the primary school.

 There is a significant relationship between Enwvmental factors and Teachers’

efficiency in the primary school.
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3.2 DISCUSSSION OF RESULTS

3.2.1 HYPOTHESIS ONE

There is a significant relationship between teagtapproaches and Teachers’ efficiency in the
primary school. This hypothesis reveals that ther significant relationship between teaching
approaches and teachers’ efficiency in the prinmsofyool. Looking at the Pearson Product
Moment Correlation index of 0.884, we realize thas closer to 1, this indicates that there is a
strong/high relationship between the variables unskeidy. Alternatively, the probalistic

approach given to interpreting these results shmat the correlation is significant at 0.00 at
alpha 0.05. This indicates that we have no charicenaking an error if we conclude that

teaching approaches have an effect on teacheiesffie at primary school levels.

In normal school systems for effective and effitigaching/learning to take place, teachers’
method plays a very major role. A teacher shouldlide to master his children differences very
well and handle them the way they are. Use goodhieg methods that suit the ages and
aptitudes of the children. The best method is thaich develops competences in the pupils.
(Tanyi, 2009:08) said “if students have completeglschool they ought to show proof or behave
like people who have gone to school, then the dcha® passed through them”This shows that
when a child comes out from the primary school iiefsiust be able to perform and behave in
the way that society will acknowledge the fact thatcame from a school taught by effective
and efficient teachers’. If a child is able to thist it therefore means that behaviour change has
occurred and that something positive happened aloagvay. Tambo (2003:107) confirms this
by stating that “efficient teachers’ most of thedis define objectives clearly and realistically
and inform pupils of these objectives in such a ey they see why they should be interested in

working to achieve these objectives

This is however true because when objectives dhssa@re well defined teaching becomes less
boring. Both teachers/pupils are self-motivated anthpetences are well developed. (Hardre
and Reeve 2001, in Tanyi: 2009) says “Gold digkdtehaviours, energy and efforts, initiation
and persistence, cognitive processing and enfoncemtivation often lead to improve

performance [....] conversely, and students who ese iotivated are at a high risk of dropping
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out from school”Here teachers’ have to use an agtrohat will guide and direct behavior of his
learners’ e.g. motivation, reinforcement, task wetk. all these will develop the child in an
acceptable manner. For a teacher to succeedtinesk, he/she needs good inputs(use of various
approaches), that can enable him to become mdigesrt in his/her teaching process to

enhance positive results.

Victoria L. Bernhardt (1991:14) points out thatétabsence of pedagogic animations can
also lead to teachers’ being uncommitted in teaghiim normal teaching/learning process, there
must be efficient measurement and evaluation ofhalinput processes by a teacher and the
output processes in terms of quality learning oues. In most cases teaching approaches are
poor because schools do not measure and evalugterpnputs (teachers’ didactic materials)

leading to inefficiency in teaching.

Social constructivism, strongly influenced by Vyglo/’'s (1978) work suggests that
knowledge is first constructed in a social contxd is then appropriated by individuals. Social
constructivist scholars view learning as an agtikecess where learners should learn to discover
principles, concepts and facts for themselves, é¢he importance of encouraging guess work
and intuitive thinking in teachers” (Brown et aB89 and Akerman 1990 in Andy, 1992). Here
teachers’ uses good approaches to put learnersaking) discoveries by themselves. When
children are encouraged by the teacher to learthésnselves what they discover remains in
them and more competences are being developed. iFhas indication that knowledge is
constructed and not acquired and it is the teasherguides children to construct themselves so

as to meet the societal requirement.

3.2.2. HYPOTHESIS TWO

There is a significant relationship between clasgsrananagement and Teachers’ efficiency in
the primary school. This hypothesis reveals tharehis a significant relationship between
classroom management and Teachers’ efficient.Lgplkah the Pearson Product Moment
Correlation index of 0.837, we realize that it i®ser to 1, this indicates that there is a
strong/high relationship between the variables unskeidy. Alternatively, the probalistic

approach given to interpreting these results shwat the correlation is significant at 0.00 at
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alpha 0.05. This indicates that we have no charicemaking an error if we conclude that

classroom management has an effect on teacheeafficat primary school levels.

By classroom management, we meanwhat teachers ekiablish and maintain a condition that
facilitates effective and efficient teaching anarieng. Jacobson et al, (1989) observe that
........ it is the complex set of plans and actionst tite teacher uses to ensure that learning is
effective and efficient” Classroom management sgias are very essential for an efficient
teaching and learning process thus teachers rgguinong colleagues, school authorities and
learners is a function of his/her ability to createl maintain an orderly and effective learning
environment. There are various types of approaahdsan effective and efficient teacher must
vary his/her approach depending on the nature efctassroom. These approaches include the
authoritarian approach, the instructional manageénapproach, the behavior modification

approach, the social and emotional climate appraadthe group process approach.

The inefficiency of a teacher can at times be mdtibecause of his inability to manage his
classroom.Belinga (2005) says “La gestion des etasstl'une des exigencespédagogiqueet
didactiqueineluctuctable pendent la formation dEwes. Tout enseignantsdroit le succes a
sesapprenants grace a une bonne gestion de la.dassle résultat le succesacadémiques des
élevesdépend de la manieredont leursclasse onréssgpar la formateurs. Tout succés
scolairedépendratoujours des conditions indispdéesald’ordres et d'effort personnel qui

caractérisenttoute situation d’apprentissages”  Aeasvho have not been

trainedlackmanagerialskills in theirclassrooms.eadher when trained handles his class very

well and no matter the size of the class, he doegage any managerial problems.

Banal et al. (2002:11) points out that “un enseigpaurmarquer des certaines qualités

essentielles et accomplir tout de méme un trav@ikbque, maisenseigner sans autoritécen’est
plus enseigner. Faut de dominer le grouped’indwiqui composentsaclasse: tout I'éruption du

professeurtoutel’attentionqu’ilporte aux effortssesélevesresteront en effets stériles”

This is true because theteacher remains the overelass. He needs to impose himself in front
of the learners. Failure to do this makes the guglknow that he is weak and management

becomes a big problem in his class. The teache@sttontact with his pupils needs to define his



95

dos and don’ts making sure that he/she follows thi#nthe end. This will make children to

respect him and he will manage the class with aflease.

Also encyclopedia of education (1971) emphasized tincrease class size and population
explosion of schools is a matter that requires nirgad adequate attention. The increase in class
size may have a terrible implication for teach@rsiductivity” when a classroom is too large, no
matter the amount of training a teacher receivesagement problems must always be around
thus rendering the teacher in question less efffici€his is so because as the teacher is at one
end,controlling the other end will be impossiblaghhisposes a great problem to these teachers
making the less performant in the discharge of theifessional duties. Most writers believe that
class management have a strong influence on tecabificiency. Large classroom mars the

teachers’ productivity and children end up not &g the various competences.

Cooper (1967), states that“the teacher can promeayage the classroom by modifying studied
behaviour. This approach (behavior modificationjgioates from behavioural psychologist
Sigmund Freud and Abraham Maslow “Behaviour can danged through orientation,
counseling, engaging the person to task etc. Bhiely true because a professional teacher must
understand the individual pupils’ differences, famstatus and the influence of the school
environment. This will help the teacher in questioradequately counsel the pupils in order to

maintain class discipline.

No classroom management technic will be effectind afficient for long if effective and
engaging teaching is absent. Glasse, (1990 p.bdgrees that “classroom management models
and their accompanying strategies are not sulesitédr good teaching. Effective teaching,
perhaps-the most difficult job of all in our sogies actually a preventative discipline measure

that keeps students so involved and interestedhbgtare not inclined to cause problems.

3.2.3 HYPOTHESIS THREE
There is a significant relationship between prograaverage (curriculum) and teachers’

efficiency.This hypothesis equally reveals thatréhés a significant relationship between
program coverage and teachers’ efficiency in thmgny school. Looking at the Pearson product
moment correlation index of 0.654 we realize thas icloser to 1, this indicates that there is a

high relationship between the variables under stAttgrnatively, the probalistic approach given
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interpreting this result shows that the correlat®significant at 0.00 at alpha 0.05.This indisate
that we have no chance of making an error if weckmle that classroom management has an

effect on teacher efficiency in the primary school.

Lack of interest in a profession automatically reekioutput. This will affect program coverage
in the primary school. O’niel 1995 in Ofoegbu (2)Motes that: “teachers have both intrinsic
and extrinsic needs. A teacher who is extrinsicailgtivated may be observed to undertake a
task for its own sake for the satisfaction it pa®s or for the feeling of accomplishment and
self-actualization. On the other hand an extrinlicanotivated teacher may perform the
activity/duty in order to obtain some reward such salary. Extrinsic motivation plays an
important part in people’s life. It is pre—eminentthe influencing a people’s behaviour” This
shows that if the school as organization targetsuifding intrinsic motivation in teachers so that
they can actively participate in the pedagogic psscand also to supply some extrinsic
motivation along the way it will lead to generaheol improvement.

The absence of effective program coverage in sshoah be due to the absence of didactic
materials and teaching aids. In most cases teadwer®t carry on teaching very well because
they lack text books in particular subjects. Othaes not equally useful guide in some subjects.
This makes the program not to be fully exploitelisTieads to most competences not developed

in the children. This however creates a serioublpro on collective promotion.

The nature of curriculum and the work load can alstermine the coverage of school
program.Some teachers can have sixty to seventjass which is far above government
standard. This makes teaching/ learning difficald #ime consuming. In this case teachers will
not only be able to cover the program but they moll also have the ability to follow-up children

individually. Slow learners will not be able to megp.

Teacher training is also an important factor in td&ching process. Well trained teachers will
normally have competences to teach effectively eiffidiently than untrained teachers. When
the programis not covered it means competenceslaltgl will not be built in children who may

have to failed since the teachers are not applyiagducational law on collective promotion.

Program coverage equally has to do with too martyaeurricular activities in the primary

school. The school curriculum does not consideh ;agtivities. Much class time is consumed
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participating in such activities like sports, youwtkek, bilingualism week etc. At the end of it all

the program is not covered and the children atenif nothing.

Base on Hertzberg's theory of motivation, we ses toth hygiene factors and motivators can
significantly influence workers output by makingeth increase in their input. This means that if
teachers are provided with the appropriate motwathey will do a lot to cover the school

annual program. This could also be accompaniedobyescompensatory teaching. In so doing,

collective promotion will be improved upon.

3.2.4 HYPOTHESIS FOUR

There is a significant relationship between Envinental factors and Teachers’ efficiency. This
hypothesis reveals that there is a significanttieiahip between Environmental factors and
Teachers’ efficiency in the primary school.Lookiagthe Pearson Product Moment Correlation
index of 0.643 we realize that it is closer to histindicates that there is a strong/high
relationship between the variables under studyerAdtively, the probalistic approach given to
interpreting these results show that the correfai® significant at 0.00 at alpha 0.05. This
indicates that we have no chance of making an érree conclude that Environmental has an

effect on teacher efficiency at primary school Isve

This is the relationship that exists between teegigarents and the social environment. In most
cases parents spend far less time with their @nldfhis is so because they have to go out in
search of means to bring up the children. Otheergarbelieve that child upbringing is a duty of
a teacher in the classroom. There is the needai@nps to take an active part in their children’s
education by providing them school needs and a#loviing them up on time and even in

classroom.

According to the National Association of Young Cindn NAEYC (2005) “one way to foster
children learning is through joint effort evolvirdgpth families and schools where parents and
teachers have shared responsibilities for creatimgprking relationship that will help children
succeed academically” in the same vain, Adprimd 128tresses that “the most important factor
that affects the child’s performance in schoolasental involvement. Often parents assume that

just sending their children to school and workingheir report cards is enough not true. If you
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want to e involved, if you want to actively parpiate in the relationship between your child and

the school, there are some things you can do t@niak relationship positive and productive.”

A child can hardly succeed in a primary school withthe active participation of both parents
and teachers. They should make sure they are ordgat relationship so as to assist the child
grow and fit well in the society.Parents at homeutth make sure that despite their tide schedule
they should always create time to go through ceild books. Ask information from the
teacher and give theirs. They are to assist thehéeaby calling round the school and seeking

advice on how to handle them back at home.

Frederick W. Taylor (1911), and Fayol (1915), thyeon division of Labour theory of scientific
management came about because of the fast growitido$trialization in the 20 century as
well as the growth of government. The theory layspkasis on division of labour and
bureaucracy. His work is very useful in a schoatasn. Each person in the system should take
up his responsibilities. Teachers should prepadepaesent their lesson notes well. Pupils should
do assignments given to them by teachers makirggthey correct well and parents on their part
should provide books uniforms, follow up their cinén, pay school fees. This greatly enhances

education and collective promotion will not moregoproblem.

3.3 IMPLICATION OF FINDINGS

Based on the findings discussed above, all therddtere hypotheses (Ha) were retained while
the Null Hypotheses were rejected. This decisiors Wwased on the principle of the Pearson
product momentcorrelation index which was the stigil tool used in data analysis. This
confirmation can automatically implies that the geh research hypothesis which goes thus:
there is a significant relationship between coilecpromotion of pupils and teachers efficiency
in some selected primary schools in Kumbo Centrdd Bivision is a reality. Our calculation
through the Pearson moment correlation index amdirggency coefficient showed that the
relationship between these variables is positive #ie@ magnitude of these relationships are
moderate and higher. This is an indication of lapse the factor through curriculum
implementation in the primary school in kumbo Cah8ub Division.
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3.3.1 Conclusion

This study is aimed at evaluating the impact ctiNecpromotion and teachers’ efficiency in the
primary schools. The data for the research wasad®itl with the aim to test four hypotheses
which have all been confirmed through the use ef Bearson Moment Correlation index. As
such it was concluded that there is a significafationship between teachers’ efficiency and
collective promotion in primary schools in Kumbo @@l Sub Division. So if collective
promotion fails teachersremainthe underlying fac®o the way in which the curriculum is
developed can determine the success of collectiwmqtion in the school. If teachers are no
able to do effective programme coverage the acadenogress of the pupils will be seriously
affected even in future. Personal factors as Iasingoor teacher attitude towards colleagues and
pupils seriously hampers collective promotion. Alse use of pedagogical instruments like the
teaching approaches and methods including classasid environmental factors have equally

been noticed to have a great impact on collectreenption in the primary school.

A conclusive school environment would normally fawéearning in a school as it would act as a
motivator to learning. If the work environment ils@ conducive for the teacher who is the
catalyst in the teaching/learning process, thelpupill enjoy their teacher. When the work is

attractive, the output of the workers would readximum even if the remuneration is not so
good. The same case applies for the school enveatjmvhen the relationship between the
teachers and administration is cordial effectiveiculum implementation will surely take place

and vice versa. This implementation which is areriattion between those who created the
program and those who implement it requires thatelacher should be able to shift from the old

teaching method to the new methods.

3.4. RECOMMENDATIONS
3.4.1. THE GOVERNMENT

Based on the research findings it could be dedtltadthe collective promotion of pupils in the
primary school is government’s own way of reduciagetition the primary school. She should
always involve teachers, parents and why not pwgilen making and taking decisions. This is
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also because most of the parents and teacherstdeeinknow what collective promotion is all

about.

Also teachers in the primary schools are over Idadéey teach at least fourteen subjects in
each class. This makes them ineffective. The gowent should make sure that each classroom
should have at least three teachers in each aaas ® sharethe burden. Also large class size is
another hindrance to collective promotion. One lleadeaches in a class of about 60-70 pupils
and why not up to 100 pupils. This makes work waifficult for him alone. He is unable to
detect individual problems. At the end of the yalhof them are promoted. This makes pupils to
carry along their problems and little or no compets are developed. The government should

consider student population in each school sudhthigeclasses should be shared into A,B,C etc.

Again, the government should ameliorate the teatheorking conditions especially in remote
areas. Social amenities should be created likeaplertwater, electricity, good roads, telephone

facilities. This will enable most teachers to cartcate in their work area.

Equally, teachers’ salaries should be revisiteceyThave a lot to do and their salaries at times
does not meet up with their basic necessities. gdwernment should improve on their salaries

S0 as to stop them from engaging in certain awithat make them not to be regular in school.

Also, in-service training should be encouragedetachers in active service through pedagogic
seminars. These pedagogic seminars and workshopkidie handled by competent personnels.

And not following “God Fatherism”

Also, the duration of training a primary school dear should be increased and intensified.
Teachers’ take only nine months to acquire theougricompetences. This is however very
ridiculous. Primary school is the foundation foyaducational undertaking. When the children

are not given solid bases they end up not beirtg fiteet the demands of the society.

Appointments should be done based on merit andongtersonal relationship and how much
you are able to bargain. Transfers equally shoalddne with reasons and not teachers choosing

where they must work.

Minimum packages should also be given at the sfagwvery academic year. This is so because

they at times come during the middle or end ofytbear.
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The government should fully decentralize educaifi@aucation is handled by the local councils.
Problems of the school like shortage of staff, dings, toilets, recruitment of teachers will be

well handled. Finances should be managed by thecdcand not the State.

Again, teachers’ recruitment and training is a venportant issue in the school system.
Teachers’ should be recruited because they can tfied way out but through merit. The
government should not recruit those teachers whteda the teaching profession as a lender of
the last resort.

The government should equally supervise the teaddemt to the various schools. To supervise
is to oversee the work of someone and provide gerel@and counseling of the person for better
professionalism. Here, the government assures vhabus inspectors does their work well
without any fear or favour. A proper follow up oteacher is likely to improve on his output and
why not the children.

3.4.2 TO PARENTS

The parent is the first teacher of the child. Aseptés we need to collaborate with teachers.
Parents should always call around the school pesmis find out from the teachers how the

child is doing in class and equally inform the taacon the changes he notices in the child. He
should also seek advice from the teacher on hawatalle the child at home especially as far as
book work is concerned.

Parents on their part should make sure that thgyabuhe required text books for the class and
to pay their children’s school fee on time. Thidl whable the child to study well as he is not

always being sent out of class for school feestauks.

Equally, parents should assist the teachers inpliisicg the child at home. They should not
only allow them to watch TV and school work to bend only by the class teacher in school.
Parents should equally help boys to grow as fathgmnaking them to do some of the difficult
things a man does at home. Girls should equallydeed in the way that as tomorrow mothers

they will fit well in the kitchen and take caretok baby.
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Parents should have a good approach towards tesadiesy should hear what their children tell
them and come to attack the teacher in school. Eheyld learn to be calm in the way they

confront the teacher with problems from their clelad

3.5.3. TO TEACHERS

The teacher teaches pupils’ given him by parentsthe State, administers that is the
lessons given to him from the scheme of work, gigeés those children who are not ready to
learn, socialize seen from the way he talks, workgsses etc. and above all the moral
upbringing of the pupils. He must always prepareé present his/her lessons well and orderly.
They most also update himself with New Pedagogi@réach (NPA), Competent Based
Approach (CBA) and why not collective promotion.

Again, teachers need to collaborate with their iatstrators so as to facilitate the
teaching/learning process. They should equallyaboltate with their colleagues, Parents and
children. This is so because combined efforts teagteater output.

He should create a conclusive learning environrbgnnaking pupils to be creative and
producers of new knowledge and not consumers ofvigdge thereby assuring good and cordial

social environment.

CONCLUSION

This chapter deals with the presentation and dison of the research findings our four
specific hypotheses were all confirmed based orrdkelts of our statistical analysis where the
calculate value of the Pearson Correlation Indeallicases were more than the critical value of
the Pearson Correlation Index. It was thereforeficord that a significant association really
exist between collective promotion and teacheritiefhcy in the primary school. This means
that if educational stakeholders want to improvecollective promotion they have to consider
teacher efficiency which is an underlying elememt the teaching/learning process.

Recommendations were made to the government, gaaadtthe teachers’.
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GENERAL CONCLUSION

The main objective was to assess the extent tohmeiachers’ efficiency influence collective

promotion in the primary school. The use of the stjoanaire helped us to triangulate the
information methodologically. At the level of thdebretical framework triangulations of

Frederick W. Taylor (1911) and Fayol (1915), theory division of Labour, Mayo E (1946),

concept of Team Spirit and Bi-Factorial theory obrAham Maslow (1954). The usage of
triangulation enabled the researcher to explainfinidings from various angles and to cross
check the information collected from the instrumeData collected proved that there is a
significant relationship between collective proroatiand teachers’ efficiency in the primary
school. This is clear indication that teacherslmamlamed for the children’s not being able to fit
well in the society upon completion from the primachool. We discovered that most of the
teachers are efficient in their professional atiégi Most of them are not using the appropriate
teaching methods and teacher/parent relationshipoiscordial in most schools in Kumbo

Central Sub Division. Teachers’ still do very Bttio optimize the relationship between them and
the parents. It has equally been noticed that the&king conditions of teachers are not very
encouraging. This has made teachers’ less enttiasiastheir calling. The relationship also

between teachers’ and children is not favorabletaadschool environment too is not favorable
and the school environment too is not welcominga ood number of schools visited teachers’
have to teach more than sixty pupils in one cld$ss makes the teachers and the learning
process very difficult for them as most of themrdd get good sitting positions and too much

disturbances as well.

Collective promotion becomes a problem becauseeasdot only retard educational standards
but it leads to a lot of educational wastage im&epf financial human and material resources. It
also poses a lot of psychological problems to pugdon graduation because they are not able to
defend themselves upon graduation. Teachers’ efiftgi is the measure of the extent to which
input is well used for an intended task or functiBfficiency is doing things right. If teachers are
not committed to their job, if they are not quadi if their working conditions are not favorable,

if they do not use the appropriate teaching methedsriculum implementation will not be

effective thus leading to failures in collectiveprotion in the primary school.
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Based on these results we discovered the followiigachers do not have a mastery of
techniques such as partial and full insertion whigim enable them to effective programme
coverage as fast as possible. An examination pyireeinool syllabus shows that many topics
repeat themselves in many subjects. If teacheashies them different at different times it will

be a problem on program coverage. So teachers’ldhotegrate them in one subject and
indicate in the lesson preparation note book.

As far as teaching methods are concerned, moshdesicdo not really apply appropriate
teaching methods. The teachers still fail to pldmechild at the center of the teaching/learning
process. This is caused by the fact that most &gackbomplain that approaches that puts the
child at the center is very consuming giving thekMoad they have. The continuous use of the
old teacher centered approach seriously accoumuorerous cases of collective promotion in
the primary school.

Also, teacher/parent relationship is very poois Ipartly because their output will be increased
and vice versa. A good job environment dependshenprinciple of equity which is very
primordial in enhancing job motivation. In the sohaituation for instance, it will be very
difficult for a teacher to do effective work withraingry stomach. It is rather obvious that man
cannot live by bread alone when there is no br@&e teachers do not see possibilities of

advancement and self-fulfillment, they become fassivated.

Teacher/parent are very poor parents do not fimé tio collaborate with the teachers to handle
their children. This situation becomes worst foropgarents who cannot afford for home
teaching. In their attempt to survive they indulge different activities rather children’s
academics. Learners tend to suffer or lose.

Based on the above, we recommended that the goeetrshould reduce class size especially in
government primary schools and where they areleisiigns of failures of collective promotion.
She should also provide didactic materials in abuaod so as to enable the teachers’ to exploit
the curriculum well. Also, the government shouldies/ the conditions under which teacher
recruitment and training ensures quality outpute Byllabus should be revised so that topics
should not repeat themselves. Motivation by theegoment and parents should be provided on

regular basis. Head teachers should make sur¢etheters are regular and punctual in their job
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sides. Parents and teachers should endeavor todmod terms so as to better assist the children

thereby ensuring their success.

Nevertheless, results show that teachers alone@reesponsible for the failure of collective
promotion in our schools. Parents/teachers andosmmnomic conditions are also greatly
instrumental. They are unable to pay school fedsria, buy text books, low level of education
such that they can assist their children back atehdf a learner does not have enough and
adequate learning materials which can enable higut¢ceed she is going to fail in many aspects
in the classroom.

Recommendations have been made but research kdoe starried out to examine other factors
which can be responsible for high level of failune€ollective promotion in primary schools in
Kumbo Central Sub Division.
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Je soussigné, Professeur Pierre FONKOQUA, Coordonnateur de 1"Unité de

Recherche et de Formation Doctorale (URFD) en Sciences de 1’&ducation et Ingénierie
éducative,

Atteste que Mme. BRENDALINE BIRADZEM SHEY. Inscrit sous le matricule

10D435 doit mener des travaux de recherche dans le cadre de la préparation du Master 2 sur “
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APPENDIX 3
Distribution according accessible population

SHOOLS MALE FEMALE TOTAL
Government 256 320 576
Catholic 163 253 416
Islamic 70 82 152
Presbyterian 46 53 99
Baptist 62 70 132
Orders(lay private) | 28 56 84
Grand total 625 834 1459

"Source: Regional Delegation for Basic Education Nth West Region
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Distribution of sample population
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Schools Number of Teachers
A-Government Schools
G.S Njavnyuy 10
G.S Melim 14
G.S Bamkikai 10
G.S Kai 06
G.S Ntoh-Nso 12
B-Catholic Schools
C.S Melim 09
C.S Bamkikai 04
S.T.S Kumbo 14
C-Islamic
IPS Bamkikai 10
D-Presbyterian Schools
P.S Kumbo 07
Others(lay private)
PABES 07
Didaviv 17
Grand total 120

Source: Divisional Delegation Basic Education Bui Dision
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APPENDIX 5

Calculation of content validity

ltems | Judge 1 | Judge 2| Judge 3| Judge4 Judgep Codlidity | Inter-
Index Judge coef
of validity

1 v v v v v 5/5 1

2 v v x v v 4/5 0.8

3 v v v v v 5/5 1

4 v x v v v 4/5 0.8

5 v v x v v 4/5 0.8

6 v v v x v 4/5 0.8

7 v v x v v 4/5 0.8

8 v v v v v 5/5 1

9 v x v x v 3/5 0.6

10 v v v v v 5/5 1

11 v v x v v 4/5 0.8

12 v x v x v 3/5 0.6

13 v v v v v 5/5 1

14 v v v v x 4/5 0.8

15 v v v v v 5/5 1

16 v v x v v 4/5 0.8

17 v v v x v 4/5 0.8
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18

4/5

0.8

19

5/5

20

4/5

0.8

21

5/5

22

4/5

0.8

23

4/5

0.8

24

5/5

25

4/5

0.8

26

5/5

27

4/5

0.8

28

3/5

0.6

29

5/5

30

3/5

0.6

31

4/5

0.8

32

4/5

0.8

33

4/5

0.8

34

5/5

35

4/5

0.8

36

4/5

0.8

37

3/5

0.6
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38 v 3/5 0.6
39 v 5/5 1
40 x 3/5 0.6
41 v 5/5 1
42 x 3/5 0.6
43 v 3/5 0.6
Total CVI 0.78
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APPENDIX 6

QUESTIONNAIRE

REPUBLIC OF CAMEROON
Peace-Work-Fatherland

FACULTY OF SCIENCES OF

EDUCATION
DEPARTMENT OF EDUCATIONAL DEPARTEMENT D’ E NSEIGNEMENTS
FOUNDATIONS FONDAMENTAUX EN EDUCATION

QUESTIONNAIRE ON COLLECTIVE PROMOTION OF PUPILS AND TEACHERS’
EFFICIENCY IN PRIMARY SCHOOLS, IN BUI DIVISION.
Dear respondents,
| am a Master Il student in the Faculty of Scierafe Education, Department of
Educational Management of the University of Yaourddé am carrying out a research on
“Collective Promotion of Pupils and Teachers’ Ei#iacy in primary schools in Bui Divisitin
Please you should kindly mark an (x) against yflauorable response. Tick only one of
the five modalities. This will however be treatedhna lot of confidentiality. Thanks for your
time.
SECTION A: PERSONAL INFORMATION
1. Sex:Male [ ] Femalg ]
2. Religion: Christianity [ ] Islam[]Others [ ]
3. School: Public[__] Privat(__] Relud_ | Lay Privatg ]
4. Educational qualification: First School leaving tferat§ | GCE Ordinary 1{__]
GCE Advanced level [ ] First Degree and alf ]
5. Level of professional training: Teacher Grag__|] Teacher Grade[ | Teacher
Grade lll[ ] Undergoing TraininT_|]  Niomined [ ]
6. Status of employment: Temporal ] Perman{:| P.T.A Employe( |
7. Longevity in service: 0-5yeal | ,6-10yd ] ,11-15yd | , 16-20yeaf 11-
25years [__|26-30years [, 3lyearsaboe [ |



Section B: H 1. Teaching Approaches and Teachersficiency
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S/N Questions SA SD NA/D
8 | Answers are always provided for pupils’ questions.
9 | The teacher always meets up with his/her lessogctbes.

10 | The teacher interacts with his pupils’ during lesso

11 | The teacher evaluates his pupils’ always

12 | The teacher attends pedagogic seminars always

13 | The teacher prepares lesson notes on weekly bases

Section C: H2 Classroom Management and Teachers’ tfiency

14 | Classroom management is not a problem

15 | The teacher maintains discipline in class by beatin
16 | Most classes are over crowded

17 | The teacher teaches alone in the class

18 | Most parents help in disciplining their childrenhaime.
19 | My pupils are the worst | have ever taught.

Section D: H3- Program Coverage (curriculum) and Tachers’ Efficiency

20 | The teacher organizes catch up classes for pupils.
21 | The teacher follows the scheme of work strictly
22 | The teacher uses many books to prepare his/h@nless

notes.
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23 | My work load is sufficient for me to be efficient.

24 | Take home assignments given to pupils at the ereadfi
day

25 | The head teacher follows up teachers in their iegeh

learning process.

Section E: H4 — Environmental Factors and TeachergEfficiency.

26 | Parents come to school to follow up their children.

27 | The head teacher is always in good terms withdastters
and parents.

28 | | am motivated to teach by the parents.

29 | The head teacher informs teachers prior to anyertgm.

30 | There are suitable didactic materials in my classro

31 | Some teachers/parents do not properly understand th
concept of collective promotion in primary schools.

Section D. Dependent Variable. Punctuality

32 | I am always present on duty every working day.

33 | | take time to prepare and present my lessons.

34 | | assign and correct pupils’ work always.

35 | I always use didactic materials to teach

36 | | am never bias in teaching my pupils

37 | I provide remedial lessons to pupils having diffies in

learning.

Section E: H5 Extraneous Variable. Time Factor
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38 | Official and public holidays are not respected i sohool.

39 | There is a calendar of activities in my schooldwery
academic year.

40 | Enough didactic materials are provided at the staetich
academic year.

41 | Evaluation dates are altered most of the times

42 | There are too many extra-curricular activities iy sehool.

43 | Social activities takes much of my school time

THANKS




